INTERACTION: Jurnal Pendidikan Bahasa Vol. 13, No. 2; Juni 2026
P-ISSN: 2406-9558; E-ISSN: 2406-9566

An Analysis of Character Education in Enhancing the Responsibility
Attitudes of Eighth-Grade SIS Aljufri Students at SMP Negeri 2 Dampal
Selatan

Erni Nurdin
erninurdin88(@gmail.com

Meli
meliwahab126(@gmail.com

Sitti Hawaena
sittthawaenal23@gmail.com

Moh Jusri Kahar
jusrikahar806(@gmail.com

Nuratika
atikaasdar123@gmail.com

Sekolah Tinggi Keguruan dan Ilmu Pendidikan Abdul Mujib Laewang
Dampal Selatan

ABSTRACT
This research aims to examine the implementation of character education in
an effort to improve the sense of responsibility among eighth-grade students
at SIS Aljufri SMP Negeri 2 Dampal Selatan. This research was motivated by
the discovery of various student behaviors that reflect low attitudes of
responsibility, including tardiness in attending classes, lack of discipline in
completing assignments, and minimal concern for school cleanliness and
order. The approach used in this research is descriptive qualitative with a case
study type of research. Data collections were carried out through observation,
interviews, and documentation techniques, with the research subjects
consisting of teachers and students of class VIII SIS Aljufri. The results of
the research showed that character education at SMP Negeri 2 Dampal
Selatan has been implemented through the integration of character values in
learning activities, the cultivation of positive attitudes in the school
environment, the example set by teachers, and the enforcement of school
rules. The responsibility attitude of students has generally improved,
particularly in the performance of tasks and participation in the learning
process, although there are still some students who need continuous guidance.
Factors supporting the improvement in responsibility attitude include the role
of teachers as role models, the support of the school environment, and the
existence of strict rules and sanctions. The inhibiting factors include
differences in student character, limited learning time, and the influence of
the environment outside of school. Therefore, character education has a
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strategic role in shaping students' attitudes of responsibility when it is
implemented consistently and continuously.

Keywords: Character Education; Responsibility, Students, Junior High
School

INTRODUCTION

Character education has become an important concern in the development of
students’ personality, behavior, and moral awareness. Education is not only directed
toward improving students’ academic achievement, but also toward shaping their
attitudes, values, and social responsibility. In the school context, character
education is expected to help students understand the importance of discipline,
honesty, cooperation, respect, and responsibility in their daily lives. Therefore,
schools have a strategic role in developing students who are intellectually capable
and morally responsible.

Responsibility is one of the essential character values that must be strengthened
among students. A responsible student is able to complete assignments, obey school
rules, participate in classroom activities, maintain cleanliness, and accept the
consequences of their actions. In junior high school, the development of
responsibility is especially important because students are in a transitional stage
between childhood and adolescence. At this stage, students need continuous
guidance from teachers, parents, and the school environment so that positive habits
can be formed consistently.

In reality, many schools still face problems related to students’ low sense of
responsibility. Some students come late to class, delay completing assignments,
show low discipline in learning activities, and lack concern for classroom
cleanliness and order. These behaviors indicate that character values have not been
fully internalized in students’ daily actions. If this condition is not addressed
properly, it may affect not only students’ academic performance but also their social
behavior and future personal development. The same condition was found among
eighth-grade SIS Aljufri students at SMP Negeri 2 Dampal Selatan. Preliminary
observations showed that some students still demonstrated irresponsible behavior,
such as arriving late, not completing tasks on time, leaving the classroom untidy,
throwing rubbish carelessly, going in and out of the classroom without permission,
and wearing uniforms untidily. These behaviors reflect the need for a more effective
character education strategy, particularly in strengthening students’ responsibility.

Character education at school should not only be taught as theoretical knowledge.
It needs to be integrated into classroom learning, school culture, teacher modeling,
school rules, and daily habituation. Teachers play an important role because
students often learn values not only from what teachers say, but also from what
teachers do. When teachers consistently provide examples of discipline, fairness,
and responsibility, students are more likely to imitate these values in their own
behavior. SMP Negeri 2 Dampal Selatan has attempted to implement character
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education through various school activities. Character values are integrated into the
learning process, supported by school regulations, classroom duties, individual and
group assignments, and extracurricular activities. However, the implementation of
character education still needs to be examined more deeply to understand how it
contributes to students’ responsibility and what factors support or hinder its
effectiveness.

This study focuses on the analysis of character education in improving the
responsibility attitudes of eighth-grade SIS Aljufri students at SMP Negeri 2
Dampal Selatan. The study explores how character education is implemented, how
students demonstrate responsibility, and what factors influence the development of
responsible behavior. By focusing on these issues, the study aims to provide a clear
description of character education practices in the school context. Based on this
background, this research is important because it can provide useful information for
teachers, schools, and future researchers. The findings are expected to show that
character education must be carried out consistently, continuously, and
collaboratively. Through strong cooperation among teachers, students, parents, and
the school environment, the value of responsibility can be developed not only as
knowledge, but also as a real attitude reflected in students’ daily behavior.

LITERATURE REVIEW

Character education refers to a systematic effort to develop students’ moral values,
attitudes, and positive behavior. It is not limited to the transfer of knowledge, but
includes the formation of personality through understanding, habituation, example,
and practice. Through character education, students are expected to know good
values, feel the importance of those values, and apply them in real life. Therefore,
character education must involve cognitive, affective, and behavioral dimensions.
In the school context, character education functions as a foundation for developing
students’ moral awareness. It helps students distinguish between right and wrong,
understand social norms, and behave according to ethical values. Character
education also strengthens students’ ability to live harmoniously with others. Values
such as honesty, discipline, tolerance, care, cooperation, and responsibility are
essential for creating a positive learning environment.

One important theoretical foundation of character education is Thomas Lickona’s
concept, which consists of moral knowing, moral feeling, and moral action. Moral
knowing refers to students’ understanding of moral values, such as honesty,
responsibility, and respect. Moral feeling refers to students’ emotional awareness,
such as empathy, conscience, and love for goodness. Moral action refers to students’
ability to apply moral values in concrete behavior. These three elements are closely
connected and must be developed together. Responsibility is one of the core values
in character education. It refers to the awareness and willingness of individuals to
carry out duties and accept the consequences of their actions. In the student context,
responsibility can be seen through behaviors such as completing assignments,
obeying classroom rules, carrying out class duty, working together in groups, and
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admitting mistakes. Responsible students are not only aware of their obligations,
but also try to fulfill them consistently.

Several indicators can be used to identify students’ responsibility. These include
doing assignments given by teachers, being accountable for personal actions,
carrying out class duty according to schedule, and participating in group work.
Other indicators include keeping promises, having commitment to tasks, admitting
mistakes, and being willing to accept consequences. These indicators show that
responsibility is reflected in both individual and social behavior. Teachers have a
central role in developing students’ responsibility. Teachers do not only deliver
learning materials, but also guide, supervise, motivate, and provide examples for
students. In classroom activities, teachers can develop responsibility by giving clear
tasks, setting deadlines, monitoring students’ progress, providing feedback, and
encouraging students to work independently. Through continuous guidance,
students can gradually build responsible habits.

School culture also influences the success of character education. A school that has
clear rules, consistent supervision, positive routines, and supportive relationships
will provide a strong environment for character development. Activities such as
class duty, morning discipline, group assignments, extracurricular programs, and
classroom cleanliness can become practical media for training responsibility. These
activities help students experience responsibility directly in their daily school life.
The development of responsibility is influenced by both internal and external
factors. Internal factors include students’ motivation, self-awareness, confidence,
and personal values. External factors include family support, teacher guidance,
school environment, peer influence, rules, sanctions, and social habits outside
school. Therefore, strengthening students’ responsibility requires a comprehensive
approach involving the school, teachers, students, and parents.

METHOD
Design and Sample

This study used a descriptive qualitative approach. This approach was chosen
because the research aimed to describe and analyze the implementation of character
education in enhancing students’ responsibility attitudes based on real conditions in
the school context. Through this approach, the researcher was able to explore the
experiences, perceptions, and behaviors of teachers and students naturally. The type
of research used in this study was a case study. A case study was considered
appropriate because the research focused on one specific school and one specific
group of students, namely eighth-grade SIS Aljufri students at SMP Negeri 2
Dampal Selatan. This design allowed the researcher to obtain detailed information
about character education practices, students’ responsibility attitudes, and the
factors that supported or hindered the implementation of character education.
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The research was conducted at SMP Negeri 2 Dampal Selatan, located in Dampal
Selatan District, Tolitoli Regency, Central Sulawesi. The research subjects included
eighth-grade SIS Aljufti students, teachers, a PPKn teacher, a classroom teacher,
and the vice principal of SMP Negeri 2 Dampal Selatan. The students were selected
as the main subjects because they were directly involved in character education
practices, while teachers and school leaders were included because they played
important roles in guiding, supervising, and implementing character education at
school. The informants were selected using snowball sampling, in which initial
informants recommended other individuals who had relevant information related to
the research focus.

Instruments and Procedures

The instruments used in this study were observation guidelines, interview
guidelines, and documentation. Observation was used to examine students’
responsibility attitudes in classroom learning and school activities. Through
observation, the researcher focused on students’ discipline, task completion,
participation in group work, classroom duty implementation, obedience to school
rules, and concern for cleanliness and order. Interviews were conducted with the
vice principal, PPKn teacher, classroom teacher, and students. The interviews were
semi-structured, meaning that the researcher prepared guiding questions but still
allowed the informants to explain their experiences and opinions freely. This
technique was used to obtain deeper information about the implementation of
character education, students’ responsibility attitudes, and the factors that
influenced the development of responsible behavior. Documentation was also used
to support the data obtained from observation and interviews. The documents
included school rules, teaching materials, records of student behavior, classroom
activities, and photographs related to character education practices. The procedure
of data collection began with observing school and classroom activities, followed
by conducting interviews with selected informants, and collecting relevant
documents to strengthen the findings.

Data Analysis

The data were analyzed using the Miles and Huberman interactive model, which
consists of data reduction, data display, and conclusion drawing. In the data
reduction stage, the researcher selected, simplified, and organized the data obtained
from observation, interviews, and documentation based on the focus of the study.
The data were grouped into several important themes, such as the implementation
of character education, students’ responsibility attitudes, supporting factors, and
inhibiting factors. In the data display stage, the researcher presented the organized
data in descriptive form to make it easier to understand the relationship among
findings. The data were then interpreted to identify patterns related to how character
education contributed to the development of students’ responsibility. In the
conclusion drawing stage, the researcher formulated conclusions based on the data
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that had been analyzed. To strengthen the validity of the data, the researcher used
triangulation by comparing data from observation, interviews, and documentation.

RESULT AND DISCUSSION

The results of this study show that character education at SMP Negeri 2 Dampal
Selatan has been implemented through various school activities, including
classroom learning, school routines, teacher examples, school rules, and
extracurricular activities. The school does not treat character education as a separate
program, but as part of the learning process and daily school culture. In classroom
learning, teachers integrate character values into teaching activities by encouraging
students to be disciplined, honest, active, cooperative, and responsible during the
learning process. Teachers also give assignments, guide discussions, organize group
work, and remind students to complete their tasks on time. These activities help
students understand that responsibility is part of their role as learners.

Teacher modeling becomes one of the strongest forms of character education
because students learn responsibility not only through explanations, but also
through the behavior demonstrated by teachers. Teachers show discipline by
coming to class on time, giving clear instructions, guiding students patiently, and
reminding students about school rules. This indicates that teacher example has an
important influence on students’ character formation. In addition, the school
strengthens responsibility through habituation activities. Students are given
classroom duties, such as cleaning the classroom, arranging chairs and tables, and
maintaining classroom order. These routines train students to care for their
environment and understand that cleanliness is a shared responsibility, although
some students still need reminders to carry out these duties consistently.

Students’ responsibility in completing assignments is generally categorized as fairly
good. Most students are able to complete and submit assignments according to the
deadline set by the teacher. However, some students still delay their work and need
additional guidance or reminders. This shows that responsibility has improved, but
it has not developed evenly among all students. In group work, most students show
active participation and cooperation. They are able to share tasks, communicate
with group members, and complete their parts of the assignment. Nevertheless,
some students are still passive and rely on other group members. Teachers respond
to this problem by providing clearer task division and giving direct guidance so that
every student becomes involved.

The findings also show that students’ willingness to accept responsibility for their
actions varies. Some students are honest and willing to accept consequences when
they make mistakes, such as coming late or not doing class duty. However, a small
number of students still try to avoid responsibility or provide excuses. This
condition indicates that students’ moral awareness still needs to be strengthened
continuously. Several supporting factors contribute to the improvement of students’
responsibility, including teacher role models, supportive school culture, clear
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school rules, sanctions, classroom routines, and parental support. Meanwhile,
inhibiting factors include differences in student character, low motivation among
some students, limited learning time, lack of consistent supervision, and the
influence of the environment outside school.

The findings indicate that character education can improve students’ responsibility
when it is implemented consistently in various school activities. The integration of
character values into learning activities helps students understand that responsibility
is not only a concept, but also a daily practice. This supports the idea that character
education must be carried out through direct experience and continuous habituation.
The implementation of character education at SMP Negeri 2 Dampal Selatan also
reflects the concept of moral knowing, moral feeling, and moral action. Students
are introduced to the meaning of responsibility through teacher explanations and
classroom discussions. They are encouraged to feel the importance of responsibility
through teacher guidance and school routines, and they are trained to practice
responsibility through assignments, class duties, and group work.

The role of teachers is very important in strengthening students’ responsibility
because teachers function as educators, guides, supervisors, and role models. When
teachers consistently show responsible behavior, students receive a concrete
example of how responsibility should be practiced. This finding confirms that
teacher modeling is one of the most effective strategies in character education. The
improvement of students’ responsibility can be seen from their ability to complete
assignments, participate in learning, and carry out class duties. These behaviors
show that many students have begun to understand their obligations as learners.
However, the existence of students who still delay tasks or avoid responsibility
indicates that character formation is a gradual process and requires continuous
guidance.

Group work becomes an effective medium for developing responsibility because it
requires students to cooperate, communicate, and complete shared tasks. Through
group activities, students learn that their contribution affects the success of the
group. However, passive students still need special attention so that they do not
depend too much on others. Clear task division and teacher monitoring are
necessary to ensure equal participation. The findings also show that school rules
and sanctions help students become more disciplined. Clear regulations provide
boundaries for student behavior, while sanctions teach students that every action
has consequences. However, rules and sanctions should not only be punitive. They
should be accompanied by guidance, reflection, and positive reinforcement so that
students understand the moral meaning behind the rules.

The supporting factors found in this study show that responsibility is shaped by a
combination of school, teacher, and family influences. Teacher role models, a
supportive school environment, and parental involvement strengthen students’
responsible behavior. This means that character education cannot be carried out by
teachers alone. It requires collaboration among all parties involved in students’
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development. The inhibiting factors show that the development of responsibility
still faces several challenges, such as differences in student character, low
motivation, limited learning time, and outside environmental influence. Therefore,
schools need to strengthen communication with parents, improve supervision,
provide continuous motivation, and create more meaningful activities that train
students to be responsible in real situations.

CONCLUSION

This study concludes that character education at SMP Negeri 2 Dampal Selatan has
been implemented through classroom learning, school habituation, teacher
modeling, school rules, class duties, individual assignments, group work, and
extracurricular activities. These practices show that character education is not only
delivered through formal instruction, but also through daily routines and school
culture. Through these activities, students are guided to understand, practice, and
develop responsibility as part of their daily behavior at school. The responsibility
attitudes of eighth-grade SIS Aljufri students are generally fairly good. Most
students are able to complete assignments, participate in learning activities, follow
class duties, and work together in groups. However, some students still need
continuous guidance because they show low motivation, delay assignments, avoid
responsibility, or participate passively in group work. This condition shows that the
development of responsibility is a gradual process that requires consistency from
teachers and the school environment. Character education has a strategic role in
improving students’ responsibility when it is implemented consistently and
continuously. Supporting factors include teacher role models, a positive school
environment, clear rules, sanctions, classroom routines, and parental support.
Meanwhile, inhibiting factors include differences in student character, limited
learning time, lack of supervision, and outside environmental influence. Therefore,
schools need to strengthen teacher guidance, school-parent cooperation, and daily
habituation so that responsibility becomes a real part of students’ character.
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