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ABSTRACT

Teaching English to hearing-impaired students poses a pedagogical challenge
for teachers due to the dominant auditory learning orientation. Thus, this
research aims to study the challenges faced by teacher when teaching English
to hearing-impaired students at SLB Negeri 1 Makassar, and the strategies
used to address these issues from the perspective of inclusive education. The
objective of this research is achieved through the application of a qualitative
approach designed as a case study. A teacher was selected purposively as the
research subject, and her teaching data was collected thru classroom
observations, interviews, and documentation. The research findings identified
five challenges faced by the teacher, namely communication, student
differences in ability, a lack of learning resources, student distractions, and
the students' limited vocabulary. To address these issues, teacher used
adaptive approaches, that is visual teaching materials, in-person instruction,
sign language, mobile-phones as learning aids, and intensive material
repetition. These strategies are examples of inclusive pedagogical practices
that emphasize adaptation, responsiveness, and flexibility in learning for
hearing-impaired students. This research concludes that the pedagogical skills
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and teaching adaptations of teachers are important components that enable
deaf students to learn English effectively in the classroom.

Key words: Hearing-Impaired Students; Pedagogical Challenges; Teaching
Strategies; Inclusive Education

INTRODUCTION

Education is universally affirmed as a fundamental human right, necessitating
systemic frameworks that guarantee equitable access and meaningful learning
outcomes for all individuals, including those with disabilities. Driven by the global
Education 2030 agenda and a rights-based paradigm, inclusive education is no
longer viewed merely as the physical integration of students with special needs into
mainstream classrooms, but rather as a profound structural transformation.
According to the social model of disability, learning barriers stem primarily from
rigid educational systems rather than the individual impairments of the students. In
Indonesia, this global mandate is legally enshrined in Law No. 20 of 2003 and Law
No. 8 of 2016, which obligate educational institutions to provide quality, accessible
learning environments across all educational pathways. Consequently, true
inclusion demands that schools execute dynamic pedagogical adaptations across
three core dimensions: curriculum, instructional methodologies, and the ecological
learning environment.

To operationalize these inclusive principles, pedagogical paradigms such as the
Universal Design for Learning (UDL) have emerged as highly recommended
frameworks. UDL emphasizes the necessity of providing multiple means of
representation, engagement, and expression to effectively accommodate the diverse
profiles of modern learners. Empirical evidence consistently demonstrates that the
application of such adaptive frameworks significantly enhances the engagement
and academic outcomes of students with special needs (Ok et al., 2023; Rao et al.,
2022). However, the successful execution of personalized learning requires
immense pedagogical agility; teachers must possess a profound understanding of
individual student needs and the capacity to uniquely tailor instructional delivery
(Sari, 2021; Sari & Ningsih, 2022). Ultimately, the success of inclusive education
relies heavily on the pedagogical competence of teachers to adapt their instructional
strategies to diverse classroom realities (Florian & Black-Hawkins, 2021;
UNESCO, 2023).

These pedagogical challenges become acutely pronounced in the context of
teaching English as a Foreign Language (EFL) to deaf students. English instruction
is inherently auditory-centric, relying heavily on receptive and productive skills
rooted in spoken language. Deafness, defined clinically as a critical impairment of
auditory sensory function, does not inherently signify an intellectual deficit (Wasito
et al., 2010). Rather, it primarily causes a severe "language poverty" due to the
disruption of natural auditory information acquisition. Because of this restricted
early linguistic exposure, deaf students frequently suffer from profound secondary
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language acquisition gaps, exhibiting significant deficits in phonological
awareness, vocabulary acquisition, and grammatical structuring (Hall et.al, 2021).

Teaching EFL to this demographic is not merely a matter of literal translation, but
an urgent pedagogical challenge that necessitates radical instructional substitutions
and modifications. For instance, listening comprehension tasks must often be
replaced with equivalent activities such as writing or composing stories, supported
by the intensive use of total communication and visual media. The heavy burden of
navigating these complex linguistic barriers falls directly onto the teachers, as their
effectiveness dictates whether these students will achieve academic success or face
future marginalization in their careers and social inclusion. Crucially, the discourse
on inclusive education frequently falls into the trap of narrowly defining inclusion
as an occurrence limited strictly to regular mainstream schools, thereby
marginalizing the vital role of specialized educational institutions (Sekolah Luar
Biasa/SLB), which are actually integral components of the national inclusive
ecosystem.

Although teacher competency plays a crucial role in this particular context,
substantial argumentative and empirical gaps remain in the current literature.
Recent studies in Indonesia have largely focused on instructional differentiation in
regular inclusive schools (Pratama et al., 2024; Sari & Munandar, 2023),
significantly underrepresenting the unique pedagogical dynamics of special
education schools. Furthermore, existing research on EFL instruction for special
needs is often fragmented or overly generalized. For example, Dewi (2019) broadly
explores English language teaching strategies for children with special needs,
without delving into the specific linguistic interventions needed specifically for
deaf students. Similarly, Suharsih (2022) focuses their research on pedagogical
challenges associated with slow learners and Down syndrome, while Kurniawati
and Kalimah (2022) focus their research on deaf students but strictly limit their
scope to evaluating classroom interaction patterns. These investigations have
explored English language instruction for students facing particular challenges;
however, this study uncovers significant differences. The learning environment
within special schools, particularly for students with hearing impairments, has
received insufficient consideration, as most research focuses on inclusive schools
or special needs populations broadly. Moreover, there remains a scarcity of
extensive research concerning educators' pedagogical strategies and instructional
designs for teaching English to students with hearing impairments.

Addressing these prominent scholarly gaps, this research proposes a novel, targeted
investigation into the specific pedagogical challenges encountered by English
teachers and instructing deaf students within the specialized ecosystem of SLB
Negeri 1 Makassar. By deliberately contextualizing this research within a local
special education school, this research challenges the prevailing narrative that
inclusive practices are exclusive to mainstream environments. Ultimately, this
research also aims to systematically dissect how teachers construct and adapt EFL
instruction to combat challenging language poverty, providing both critical

211



INTERACTION: Jurnal Pendidikan Bahasa Vol. 13, No.1; Maret 2026
P-ISSN: 2406-9558; E-ISSN: 2406-9566

theoretical advancements to the field of inclusive English Language Teaching
(ELT) and actionable, practical insights to empower special education providers in
delivering genuinely equitable language programs.

LITERATURE REVIEW
The Concept and Principles of Inclusive Education

Inclusive education is an educational approach that has an orientation and guaranty
of equality and justice, ensuring that all learners have equal and fair rights and
access to quality education without differences regarding the profiles of learners in
many aspects such as physical, intellectual, social, emotional, linguistic,
background, and others. According to UNESCO (2023), inclusive education is a
systematic process to identify and eliminate barriers to the participation and
learning success of all students, including those with special needs, within an
education system creating an adaptive and responsive learning environment to their
needs. Furthermore, UNICEF (2021) emphasizes that inclusive education is an
educational program that uses a rights-based approach, meaning that every child
has the right to receive equal and meaningful education. Thus, inclusion is not only
a pedagogical strategy but also a moral and social commitment to ensuring
educational justice.

The description above clearly shows that there are three main principles in inclusive
education including teaching English to hearing-impaired students (Badan Standar,
Kurikulum, dan Asesmen Pendidikan, 2022). The three principles are (a) access,
which means that all students must have equal, fair, and non-discriminatory access
to the entire learning process; (b) participation, which indicates that learners must
be physically present and actively involved in the learning process; and (c)
achievement, which guaranties that each learner must experience academic
development according to their potential to achieve success in the educational
process they undergo. Based on these three principles, the analysis of inclusive
education is situated within a framework that focuses on three main dimensions,
namely inclusive culture, inclusive policies, and inclusive practices. In relation to
the context of this research, inclusive practice is the main dimension that
investigates how teachers adapt English language learning strategies based on the
challenges encountered to meet the needs of hearing-impaired students.

Challenges Faced by Teachers in Teaching English to Hearing-Impaired
Students

Based on the literature review conducted, several challenges faced by teachers in

teaching English to hearing-impaired students have been identified as follows:

1. Adi et al. (2018), teaching English to students with hearing impairments presents
seven challenges: (a) teachers struggle to create media that is appropriate for
these students; (b) students occasionally misunderstand words because the
teacher's lip movements mimic other words, making it difficult for hearing-

212



INTERACTION: Jurnal Pendidikan Bahasa Vol. 13, No.1; Maret 2026
P-ISSN: 2406-9558; E-ISSN: 2406-9566

impaired students to guess the teacher's words; (c) teachers struggle to get
students to pay attention so they can hear what the teacher is saying; (d) Students'
vocabulary is limited; teachers must give definitions and examples of words
before moving on to the next topic; (e) students' lack of prior knowledge hinders
their ability to learn the material; (f) Students struggle to differentiate between
similar words; and (g) the students need a lot of repetition in delivering the
material.

2. Domagala-Zysk (2016), hearing-impaired students frequently struggle to acquire
vocabulary in foreign languages, which is mostly caused by their inability to
grasp spoken language. The constraints of vocabulary-related memory
operations are the source of this challenge. Regarding this, Takahashi et al.
(2017) emphasized that hearing-impaired students fall behind hearing children
due to their vocabulary and grammar deficiencies. This suggests that one of the
major obstacles to helping hearing-impaired students develop their language
skills is vocabulary, which calls for extra care.

3. Salsabila (2022), hearing-impaired students may find it more difficult to
comprehend the subject matter if visual aids like projectors are limited. To
increase the efficacy of learning, it is crucial to look for more inclusive and
interactive media options.

4. Ayu (2017), external distractions that readily divert their attention are the main
source of learning difficulties for students with hearing impairments. According
to Anwar and Noormiyanto (2024), this is because hearing-impaired students are
sensitive and readily swayed by the behavior of their peers, which may cause
them to lose focus while learning. In order to keep hearing-impaired students
focused throughout class, it is crucial to create a conducive learning environment
and pay attention to their social interactions.

5. Miftah (2019), teachers must use sign language effectively in order to facilitate
communication with children who are hard of hearing. However, there are still
educators who instruct students with hearing impairments who are unable to use
sign language. Nuzuli (2023) asserts that teachers' ignorance of sign language
can impede their ability to communicate with children who are hard of hearing.
Students find it challenging to understand the messages being delivered when
teachers lack a thorough understanding of sign language. The learning process
may be hampered as a result of the teacher and hearing-impaired students having
less interaction and communication.

It is clear from the several justifications given above that teaching English to
students who are hard of hearing presents a number of difficulties for educators.
The creation of suitable learning materials is one of the biggest obstacles, which is
made worse by the limitations of visual aids like projectors and LCDs, which can
lower learning efficacy. Vocabulary becomes a major obstacle as well since
hearing-impaired children often struggle to learn foreign language vocabulary
because of memory problems and poor oral language skills. A supportive and
accommodating learning environment is necessary since students' attention is
readily distracted by outside distractions or social interactions with peers. On the
other hand, communication between teachers and students is often disrupted by the
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teachers' lack of proficiency in using sign language, which plays a crucial role in
ensuring that messages are conveyed clearly.

Strategies for Teaching English for the Hearing-Impaired students

Based on the literature review that has been conducted, several solutions have been
found that teachers can apply in teaching English to hearing-impaired students as
follows:

1. Megawati (2020) grouped instructional strategies into six categories: (a) teachers
shouldn't make their students learn grammar; (b) they should teach extremely
basic talks; and (c) they shouldn't make their students follow instructions to the
letter. The teacher employs a variety of instructional resources, (c) writes the
phonetic transcription of every word taught, (d) speaks slowly and clearly to the
students, and (e) gives directions in sign language.

2. Ridzky et al. (2019) using visual learning resources, like picture dictionaries, can
help hearing-impaired students learn English. According to Birinci & Saricoban
(2021), teaching hearing-impaired students English vocabulary through visual
media is more successful than only using sign language.

3. Suprihatiningrum (2013), a behaviour will improve the more frequently it is
employed, done, or repeated. According to these thought-provoking methods,
Dunlosky et al. (2013) found that spaced repetition is the best method for long-
term memory retention.

4. Donne (2013), students with impairments can improve their language skills,
reading comprehension, and writing ability by using sign language. In this
situation, using sign language makes it easier for students to comprehend the
teacher's explanations, particularly when they are learning new English
terminology or concepts that are not frequently used in daily conversation.

5. Prabawati et al. (2014), one strategy for instructing students with hearing
impairments is the face-to-face learning method. According to Amka (2021),
students with hearing impairments typically rely on their vision because of their
poor hearing.

Based on the aforementioned solutions, it is believed that hearing-impaired students
can learn English more successfully by integrating technology, visual media, and
personal approaches.

METHOD
Design and Sample

To have a thorough and in-depth qualitative approach that focuses on the topic
under investigation that is, the difficulties and methods of instruction English
teachers employ with students who are hard of hearing students, this research used
exclusively qualitative research with a case research model (Rahardjo, 2017). This
method allows the researchers to examine the case holistically, explore its context,
and understand the various aspects involved in the case. Since the research itself is
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based on the existence of an issue that needs to be solved and the primary goal of
the research is to solve that problem and describe the existing phenomena, it is
impossible to conduct research without any research subjects. To gain the oriented
goals of this research, one English teacher instructing English to hearing-impaired
students at SLB Negeri 1 Makassar, which is situated at J1. Dg. Tata Hartaco Indah
residence in Makassar, South Sulawesi was purposely taken as the subject of the
research. Provided that qualitative case studies obviously use in-depth case analysis
over a huge number of research respondents, a teacher was selected as the main
point of this investigation. By selecting a single teacher, the researchers are able to
obtain richer, more detailed, and contextually specific data concerning the
pedagogical challenges and instructional approaches employed in teaching English
to students with hearing impairments. This study employs purposive sampling to
identify a single teacher, predicated on their willingness to share pertinent
information, their relevant teaching experiences, and the degree to which their
profile aligns with the study's objectives (Yin, 2018; Creswell & Poth, 2018).

Instruments and Procedures

Three tools were used in this study: documentation, interviews, and observations.
The research objectives, which are the teaching performance of English teachers to
hearing-impaired students with an emphasis on the achievement of problems
encountered and instructional strategies implemented, were accurately and
consistently observed in classrooms. In order to achieve these two goals, interviews
that included questions about the difficulties teachers encounter while teaching
English to students with hearing impairments as well as strategies for resolving
these difficulties were conducted, recorded, and documented via a handphone.

Data Analysis

The following procedures can be used to implement data analysis methodologies,

using Miles and Huberman in Sugiyono (2018):

1. The process of simplifying, choosing, and classifying the most crucial
information while concentrating on key elements in order to identify pertinent
themes and patterns is known as data reduction.

2. Data presentation is the process of organizing data, which entails putting
relevant data in groups and presenting them in a systematic way using visual aids
like tables, graphs, and diagrams. Researchers or readers can more readily
comprehend the information contained in data when it is presented methodically.
Data presentation enhances the understanding of findings, helps explain what is
happening in the research, and makes it simpler to plan the next steps based on
the findings.

3. Drawing conclusions: This is the last stage of data analysis, during which the
researchers work to make sure that the inferences made from the information
gathered are genuinely reliable and consistent with the goals of the study. At this
point, the researchers compare the conclusion to reassess the analytic results.

215



INTERACTION: Jurnal Pendidikan Bahasa Vol. 13, No.1; Maret 2026
P-ISSN: 2406-9558; E-ISSN: 2406-9566

To ensure more reliable study findings, the procedure of data triangulation gathered
through observation, interviews, and recording is carried out. Through observations
and documentation data in the form of notes, pictures, and other supporting
documents, behavioral data, activities, and situations that occur with respondents
particularly the difficulties encountered and their preventive solutions during the
English teaching and learning process for hearing-impaired students were gathered.
Interviews are then utilized to gather factual information about the tactics used to
foresee the challenges faced and to confirm the information gathered, especially
from observations. As a result, the triangulation procedure helps researchers reduce
bias and improve the reliability and validity of this study's findings (Sugiyono,
2018).

RESULT AND DISCUSSION

The Challenges Faced by Teachers in Teaching English to Hearing-Impaired
Students

The results of observations, interviews, and documentation show that teachers at
SLB Negeri 1 Makassar who instruct hearing-impaired students in English face five
challenges: (a) communication; (b) student differences in ability; (c¢) a lack of
learning resources; (d) student distractions; and (e) the students' limited vocabulary.
These five findings are described as follows.

a. Communication

The largest obstacle teacher encounter while teaching English to students with
hearing impairments is communication. This is because, in contrast to traditional
teaching methods that typically rely on verbal communication, as seen in the
following extracts, sign language is used as the primary form of communication:

Extract 1

“So, in the beginning, the challenge was definitely communication. So, at first, 1
only wrote on the board. So, we used what you might call conventional learning,
that is writing on the board, using books because when I communicated with them,
I was still in the learning stage”.

Extract 2
“If the challenge while teaching here is perhaps communication, especially with
hearing-impaired children”.

The informant in the two extracts above claims that the largest challenge in the
teaching process is communication, especially when working with pupils who have
hearing difficulties. The informant revealed that he first relied more on conventional
teaching methods like writing on the whiteboard and utilizing books because he
was still learning how to change his communication style with the students. This
work becomes much more challenging when dealing with students that have
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hearing difficulties. Teachers must adapt to their students' needs in order to
successfully convey the learning material.

b. Student differences in abilities

Every student is unique in their skills. There are students with high, medium, and
low abilities in the classroom. The teacher has also occasionally come across
students who have both intellectual limitations and hearing impairments. Because
of these constraints, the teacher needs to interact with the students in order for them
to fully comprehend the subject matter. The interview extract states this description
as follows:

Extract 3

“I once had a student who was deaf and had below-average intellectual abilities.
Well, he was placed in class C, so he is in a double class. Ifit's very difficult for him
to understand the material, then we have to get closer to him”.

The conversation extract above demonstrates that the informant finds it difficult to
manage the disparities in student skills in the classroom, particularly when working
with students who have two or more special needs. In order to comprehend the
course material, deaf students in category C need additional individualized attention
and care due to their cerebral impairments. This demonstrates how the informant
facilitates learning and makes an effort to comprehend each student's needs. This
method also emphasizes the significance of inclusive education, which guarantees
that every student, irrespective of their condition, obtains an education that fulfils
their needs.

c. A lack of learning resources

To support the learning processes, the facilities are inadequate. In the world of
education, supporting facilities such as projectors have become one of the important
tools in creating an interactive and engaging learning atmosphere. Projectors allow
teachers to present material visually, making it easier for students to understand
complex concepts. Unfortunately, not all educational institutions have adequate
access to these facilities, which often becomes an obstacle in creating effective
learning. A similar condition is experienced by English teachers at SLB Negeri 1
Makassar, who have to adapt to the limitations of learning support facilities. This
can be seen in the following interview extract:

Extract 4

“...that's becoming an issue again. Well, there are many students here, and the
school only has 3 projectors. We have to take turns, right? So, I usually just make
more use of the internet”.

The aforementioned extract demonstrates how inadequate facilities, such the
school's small number of projectors, make learning difficult. Teaching must be
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modified to fit the current circumstances because there are only three projectors that
many students must utilize alternately. The informant decided to use the internet as
an extra learning aid as a remedy. This difficulty serves as an example of how the
informant must adjust and come up with innovative solutions to get over facility
constraints so that students may continue to learn effectively. This also emphasizes
how crucial it is to be able to innovate and use technology to maximize the learning
process in spite of infrastructure and facility shortcomings.

d. Student distraction

Students are frequently easily distracted. Without regular monitoring, students can
quickly lose focus, therefore teacher must always keep an eye on them and keep
them focused to prevent internal distractions as seen in the following extracts:

Extract 5

“Their concentration is easily distracted, so we really have to pay attention to them,
they can't be ignored because if they are ignored, they will definitely seek attention
elsewhere. Also, if a friend passes by the class and starts chatting, make sure the
friend doesn't enter the class because their focus will definitely shift there”.

Extract 6
“They generally pay attention to the blackboard, but I still have to monitor them
periodically. If not, they will easily get distracted”.

The extracts above demonstrate how students’ attention is quickly diverted, which
makes learning difficult. According to the informant, students will turn to their
buddies or other people for attention if they feel ignored. The informant also
stressed that although while students often pay attention to the information
displayed on the whiteboard, they still need to be routinely observed to make sure
that friends or other outside influences aren't distracting them.

e. The students' limited vocabulary

The small vocabulary that students with hearing impairments possess may result
from difficulties comprehending the context of specific word usage as well as a lack
of access to suitable learning resources. This restriction may have an impact on how
well the learning content is understood as seen in the following extract:

Extract 7

“In English, words are usually many, maybe because they are familiar with them,
for example, daily activities like eating and sleeping, it is easier for them to
remember. But for words like "discussing” or "identifying," they might not
understand as well”.

According to the extract above, students have an easier time remembering everyday
words like "eating" and "sleeping." This is due to the fact that when presented with
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a familiar context, students are more likely to comprehend and retain words. The
opposite is also true for more abstract or complicated terms, like "discuss" or
"identify," which may be difficult for students to understand because they are not
commonly employed in everyday speech.

Strategies Used by Teachers in Teaching English to Hearing-Impaired

The findings from observations, interviews, and documentation show how the
teacher at SLB Negeri 1 Makassar who taught English to hearing-impaired students
deployed a variety of creative strategies to get beyond the obstacles that were in
place. They include: (a) visual teaching materials, (b) in-person instruction, (c) sign
language, (d) mobile-phones as learning aids; and (e) intensive material repetition
as described in the following lines.

a. Visual teaching media

Students with hearing impairments benefit greatly from the use of visual media in
their education. This is due to the fact that visual media can give students who are
hard of hearing a clear picture of the concepts being taught. It is simpler to grab
students' attention and assist them in concentrating on the course topic when visual
resources, like pictures or videos, are used. The teacher then goes over the content
once more in sign language to improve learning. To increase the effectiveness of
the learning process, the teacher at SLB 1 Makassar uses printed materials, the
internet, and devices like projectors and iPads when teaching English to hearing-
impaired students as figured out in the following extracts:

Extract 8
“Teaching media usually consists of images, because they like visuals, so they
understand images more quickly”.

Extract 9
“I usually prefer to use a projector, then create images or videos, they are more
interested in that”.

Extract 10
"The materials are searched for on the internet and then printed to be worked on."”
"If it's for videos, sometimes just thru a tablet."”

According to some of the aforementioned extracts, the informants stress the value
of utilizing visual-based instructional materials, including pictures, films, and
technology like projectors or tablets, to enhance the learning of students with
hearing impairments. Because they are simpler to comprehend and might pique
students' interest, visual media are selected. Informants also show flexibility in
tailoring learning media to students' requirements by using the internet to find
instructional resources that may be printed or viewed on digital devices.
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b. In-person instruction

When educating students with hearing impairments, it can be difficult for teachers
to ensure that the students have a thorough understanding of the information being
taught. To address this issue, the teacher uses a face-to-face method to aid students
in comprehending the subject matter. This approach enables the teacher to offer
each student individualized attention, give clear explanations of the subject matter,
and explain ideas that are challenging to grasp as demonstrated in the following
extract.

Extract 11
"I usually take a face-to-face approach until he understands what I'm teaching”.

The aforementioned extract highlights how crucial face-to-face communication, or
direct interaction, is to the learning process. This method makes it easier for
teachers to assess students' comprehension levels and modify their teaching
strategies to suit their requirements. They can ask questions and teachers can give
direct comments through direct engagement, which facilitates more efficient two-
way communication. This statement demonstrates the informant's strong
commitment to making sure that students comprehend the material being taught.

c. Sign Language

Teaching hearing-impaired students in sign language is a crucial and successful
strategy. It is noticeable that sign language serves as the primary medium of
communication for hearing-impaired students and can help them understand the
lesson material better, as seen in the following interview extracts:

Extract 12
"...use sign language so they can easily understand."”

Extract 13
“...for the hearing impaired, we have to go slowly. So, we give the material and
then we signal”.

The significance of utilizing sign language to aid hearing-impaired students in
comprehending what is being said is emphasized in both of the aforementioned
extracts. The teacher can better communicate with hearing-impaired children by
utilizing sign language, which will improve learning results. Additionally, the
learning process needs to be carried out slowly while instructing deaf students. This
is due to the fact that the given material needs to be completed in a methodical and
gradual manner, with the teacher presenting it before signing it.
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d. Mobile-Phones as Learning Aids

One of the creative ways that teachers at SLB Negeri 1 Makassar are teaching
English to hearing-impaired students is by using mobile phones. Without the need
for a dictionary, students may translate words more quickly and interestingly by
utilizing their phones as figured out in the following extracts:

Extract 14

“Students today don't want to use dictionaries; therefore, they use cell phones
instead. Since they claimed not to have brought the dictionary when I initially
requested them to learn how to read it, I first taught them how to utilize Google.
Thankfully, they are now able to translate and decipher meaning. We would be in
serious trouble if we didn't have a phone. because without using a mobile phone as
a media tool, individuals are unable to determine the exact meaning of a word”.

Extract 15
“... I saw, oh, all the phones are there, so they use the phone as a substitute for a
dictionary”.

The two quotes from the aforementioned interviews demonstrate how hesitant
students are to utilize dictionaries these days. This is due to the fact that students
feel more at ease utilizing their phones as translation devices. According to the
informant, they rapidly gave up on teaching students how to use traditional
dictionaries and instead turned to more user-friendly technology, including Google
Translate. Additionally, the informant stressed that students' cell phones are now a
crucial tool that can take the place of dictionaries. If students have access to the
internet via their mobile devices, they can quickly seek up the definitions of words
or translate terms they are unsure of. They would find it challenging to comprehend
English words and phrases without mobile phones, demonstrating how crucial these
gadgets have become to their education.

e. Intensive Material Repetition

Making sure that the students retain the course information is one of the difficulties
that the English teacher at SLB Negeri 1 Makassar frequently faces. Despite
the best efforts to examine the content at home, hearing-impaired students
frequently struggle to recall what was taught in class. This challenge may make it
more difficult for them to comprehend increasingly difficult ideas, which may
ultimately have an impact on their overall academic achievement. In order to
overcome this obstacle and help hearing-impaired students better understand the
course content, the teacher implement the technique of material repetition as
revealed in the following extracts.
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Extract 16

“...s0, when we teach the hearing-impaired, we often have to repeat the material
continuously. Because it's not certain that they will review the lesson we gave
earlier. So how can we remind them again? Repeated over and over”.

Extract 17
“..because it's not certain that he will write it down at home, or study the material
given, that's why it is always repeated’.

The aforementioned extracts both stress that teaching hearing-impaired students
through repetition is a crucial tactic. The informants acknowledge that students
might not have the chance to examine the content at home, thus they must
constantly do so while learning in class. This demonstrates that in order to arrive at
sure that students comprehend and retain the information being taught, repetition is
not just a strategy but also required.

The teacher's capacity to interact with hearing-impaired students is one of the
challenges in teaching and learning English. Due to the teacher's incomplete
command of sign language, there is a linguistic access gap that lowers student's
active participation in their education. Teachers' preparedness to instruct students
with special needs depends on their ability to communicate inclusively, according
to a number of research findings (Sharma & Sokal, 2015; Florian & Beaton, 2020).
According to research, teachers are now using visual and sign language methods
instead of traditional text-based instruction. This suggests that the inclusive
education paradigm, which calls for responsive teaching and learning that takes into
account each student's needs and circumstances, is in line with this reflection
process (Florian, 2021). Thus, there is no technical obstacle to the communication
problem. Conversely, it emphasizes how crucial it is for teachers to cultivate and
improve sign language literacy (Donne, 2013). In short, this is a component of
inclusive education reform that relies on three main pillars: access, participation,
and achievement of all students.

Furthermore, it turns out that the limitations in teacher communication are not the
only thing hindering English teaching. The availability of inadequate learning
support facilities is also another factor. However, the teachers' efforts to use the
internet and simple devices demonstrate the principle of resources in inclusive
education. Recent studies (Rao et al., 2022) show that if used correctly, digital
technology can aid inclusive education. That is the reason why Universal Design
for Learning (UDL) paradigm recommends the usage of tablets, videos, and altered
printed materials to inclusively establish several forms of representation in teaching
and learning. Students with hearing impairments can be drawn in and actively
involved in social and cognitive learning activities by using the aforementioned
learning resources. Teachers struggle to keep students focused because they are
easily distracted, which lowers their engagement and activity levels. Thus, in
accordance with active engagement methods, the teacher's approach, which
includes using communication through face-to-face visual contact or in-person
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interaction, is the best way to run the class that makes it possible for them to receive
feedback right away and starts to influence how well they learn (Prabawati et al.,
2014; and Hattie, 2020). In this sense, Soodak & McCarthy (2021) stress that the
engagement of students with special needs can be improved by a clear classroom
management framework and regular, flexible, and responsive classroom activity
routines. Therefore, the teacher's role as a manager, regulator, and facilitator creates
a favourable and essential learning environment.

Regarding the role’s performance, the teacher can employ the aforementioned
learning technologies to help students who have a relatively restricted vocabulary
in order to create a pleasant learning environment that bridges the exceptional
students' linguistic capacity. Mobile phones and other technology applications
frequently show educational content. This demonstrates the teacher's efforts to
facilitate language access and give students visual-contextual experiences to help
them grasp words. Teachers that instruct deaf students should employ explicit
strategies and visual-contextual approaches instead of traditional methods (Ridzky
et al. 2019; Birinci & Saricoban, 2021; Marshark & Knoors, 2020; and Hall et al.,
2023). As a result, teaching strategies that prioritize visuals, videos, and repetition
are always consistent with the most recent scientific advice. To help hearing-
impaired students with their particular needs and circumstances, teachers must
ensure that technology use does not replace their role and responsibilities, but rather
serves as an aid rather than the primary substitute. It is obvious that teachers must
use additional teaching strategies that can entail going over the content again
utilizing the scaffolding approach, particularly in inclusive settings. Repetition is
one of the strongest strategies to enhance long-term memory and start the growth
and reinforcement of self-confidence. In short, organized repetition helps lessen
cognitive burden, particularly for students with special needs (Suprihatiningrum,
2013; Dunlosky et al., 2013; and Sweller et al., 2021).

All things considered above, the teacher in this study has demonstrated the teaching
commitment to students with hearing impairments, beginning with basic techniques
and progressing to the use of adaptive, responsive, and sustainable learning
technology. From the standpoint of inclusive education, the teacher has shown a
very good understanding that the success of learning for students with hearing
impairments should be determined by their comprehension of the presented
material, which is tailored to their needs and conditions, rather than by the degree
of material completion.

CONCLUSION

The following conclusions can be made in light of the findings and discussion

presented in the preceding parts:

1. Teaching English to students with hearing impairments presents five major
obstacles for teacher. They are (a) communication hurdles become one of the
challenges, particularly as teachers who are not proficient in sign language
frequently find it challenging to use it as the major means of communication; (b)
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a more individualized and adaptable learning approach is necessary due to the
diverse abilities of students, including those with dual conditions (deaf-blind);
(c) the limitations of supporting facilities, such as the absence of projectors, also
impede the visualization of learning materials, which is crucial for hearing-
impaired students; (d) students' attention can easily be diverted by distractions
from the surrounding environment, which can reduce the effectiveness of
learning; and 9e) the limited vocabulary due to minimal exposure to spoken
language makes hearing-impaired students struggle.

2. To address the challenges of teaching English to students with hearing
impairments, the teacher uses a variety of strategies. These strategies include:
(a) using visual teaching materials, such as pictures, videos, and printed
materials, which make the material easier for students to understand; (b) using
face-to-face approaches to provide individual attention, ensuring each student
understands the material well; (c) using sign language as the primary method to
bridge communication barriers, making the delivery of material more effective;
(d) using mobile phones as learning tools, enabling students to independently
look up word meanings; and (e) repeating the material extensively to improve
comprehension.

The findings of this study have a number of important pedagogical implications for
teaching English to students who are hard of hearing. Firstly, teachers must improve
their communication skills, particularly in studying sign language, in order to make
learning exchanges more successful and inclusive. Secondly, in order to
accommodate the demands of various students, education should be adaptable and
varied including students with dual needs, such as those who are hard of hearing.
Thirdly, visual media plays a major role in helping students with hearing
impairments comprehend the subject matter. In order to provide sufficient facilities,
schools must also offer assistance employing classroom management techniques
that reduce outside distractions if we want students to remain focused on their
studies. Finally, by using technology like cell phones, visual context, and repetition,
students can progressively increase their independence and language
comprehension.

REFERENCES

Adi, S.S., Unsiah, F., Fadhilah, D. (2017). Teaching special students: English
lessons for deaf students in Indonesian special junior high schools.
International Journal of Education and Research, 5(12) 121-136.

Amka, A. (2021). Strategi Pembelajaran Anak Berkebutuhan Khusus. Nizamia
Learning Center: Sidoarjo.

Anwar, M. S., & Noormiyanto, F. (2024). Pengaruh romantic attachment dan peer
group terhadap minat belajar siswa remaja disabilitas rungu di DIY. Jurnal
Basicedu, 8(5), 3974-3984. https://doi.org/10.31004/basicedu.v8i5.8697

Ayu, C. J. (2017). Strategi pembelajaran membaca ujaran siswa tunarungu kelas
Tklb 1 B Di SIb/B Pangudi Luhur Jakarta Barat (Doctoral Dissertation,
Universitas Negeri Jakarta).

224


https://doi.org/10.31004/basicedu.v8i5.8697

INTERACTION: Jurnal Pendidikan Bahasa Vol. 13, No.1; Maret 2026
P-ISSN: 2406-9558; E-ISSN: 2406-9566

Badan Standar, Kurikulum, dan Asesmen Pendidikan. (2022). Panduan
pelaksanaan pendidikan inklusif. Kementerian Pendidikan, Kebudayaan,
Riset, dan Teknologi Republik Indonesia.

Birinci, F. G & Saricoban, A. (2021). The effectiveness of visual materials in
teaching vocabulary to deaf students of EFL. Journal of Language and
Linguistic Studies, 17(1), 628-645.
https://www.jlls.org/index.php/jlls/article/view/1551/824

Creswell, J. W., & Poth, C. N. (2018). Qualitative Inquiry and Research Design:
Choosing Among Five Approaches (4th ed.). Sage Publications.

Donne, V. (2013). Technology to support sign language for students with
disabilities. ~Rural Special Education Quarterly, 32(4), 24-37.
https://doi.org/10.1177/875687051303200404

Domagala-Zysk, E., & Kontra, E.H. (2016). English as a foreign language for deaf
and hard-of- hearing persons: challenges and strategies. Cambridge:
Cambridge scholar publishing.

Dunlosky, J., Rawson, K. A., Marsh, E. J., Nathan, M. J., & Willingham, D. T.
(2013). Improving students’ learning with effective learning techniques:
Promising directions from cognitive and educational psychology.
Psychological Science in the Public Interest, 14(1), 4-58.

Florian, L., & Black-Hawkins, K. (2021). Teachers' pedagogical competence in
adapting inclusive learning strategies: A critical review of the literature.
International  Journal of Inclusive Education, 25(5), 453-470.
https://doi.org/10.1080/13603116.2021.1911982

Florian, L., & Beaton, M. (2020). Inclusive pedagogy in action: Getting it right for
every child. International Journal of Inclusive Education, 24(8), 870—884.
https://doi.org/10.1080/13603116.2018.1492635

Hadi, F. N., Wahyuni, D. S., & Sulistyawati, H. (2019). Teacher’s Strategies in
Teaching English for the Hearing-Impaired Students. English Education,
7(2), 264-271. https://jurnal.uns.ac.id/englishedu/article/view/35818/27462

Hall, W. C., Halliday, L. F., & Caselli, N. K. (2021). Secondary language gaps in
deaf students due to limited linguistic exposure: A longitudinal research.
Journal of Deaf Studies and Deaf Education, 26(3), 239-251.
https://doi.org/10.1093/deafed/enab025

Hattie, J. (2020). Visible learning: The sequel. Routledge.

Herring, T. J., & Woolsey, M. L. (2020). Three suggested teaching strategies for
students who are deaf or hard of hearing. Support for Learning, 35(3), 346—
358. https://doi.org/https:/doi.org/10.1111/1467-9604.12314

Khasawneh, M. A. S. (2021). Problems Teaching English to Deaf Students.
Indonesian ~ Journal of  Creative  Counseling, 1(2), 32-42.
https://ukinstitute.org/journals/ijcc/article/view/107/91

Kurniawati, & Kalimah. (2022). Interaksi kelas pada pelajaran bahasa Inggris bagi
siswa berkebutuhan khusus pendengaran di SMPL-LB(B) negeri Tuban.
[Unpublished manuscript].

Marschark, M., & Knoors, H. (2020). Educating deaf learners: Creating a global
evidence base. Oxford University Press.

225


https://www.jlls.org/index.php/jlls/article/view/1551/824
https://doi.org/10.1177/875687051303200404
https://doi.org/10.1080/13603116.2021.1911982
https://doi.org/10.1080/13603116.2018.1492635
https://jurnal.uns.ac.id/englishedu/article/view/35818/27462
https://doi.org/10.1093/deafed/enab025
https://doi.org/https:/doi.org/10.1111/1467-9604.12314
https://ukinstitute.org/journals/ijcc/article/view/107/91

INTERACTION: Jurnal Pendidikan Bahasa Vol. 13, No.1; Maret 2026
P-ISSN: 2406-9558; E-ISSN: 2406-9566

Megawati, D. (2020). Teacher’s Strategies in Teaching English for Deaf Students:
A Case Study at SMP Luar Biasa of Karya Mulia Foundation.
http://digilib.uinsa.ac.id/43220/

Miftah, M. (2019). Strategi komunikasi efektif dalam pembelajaran. Jurnal
Teknodik, 12(2), 084-094. https://doi.org/10.32550/teknodik.v12i2.473

Nuzuli, A. K. (2023). Faktor Penghambat dan Pendukung Komunikasi antara
Guru dan Siswa Tuna Rungu di SLBN Kota Sungai Penuh. Jurnal
Komunikasi, 14(1), 49-58.

Ok, M. W., et al. (2023). The application of Universal Design for Learning (UDL)
to enhance student engagement in inclusive classrooms. Journal of Special
Education Technology, 38(1), 31-45.
https://doi.org/10.1177/0162643423115638

Prabawati, A. T., Sumadi, S., & Rosana, R. (2014). Studi Kasus pada SMA Luar
Biasa B (Tunarungu) Dharma Bhakti Dharma Pertiwi (Doctoral dissertation,
Lampung University).

Pratama, et al. (2024). Instructional differentiation strategies in inclusive
education: Enhancing teaching effectiveness for diverse learners. Journal of
Inclusive Education, 18(2), 112-130.
https://doi.org/10.1080/13603116.2024.2034679

Rahardjo, M. (2017). Metodologi penelitian kualitatif. Jakarta: Lembaga Penelitian.

Rao, K., et al. (2022). Empirical research on Universal Design for Learning (UDL)
and its impact on learning outcomes in inclusive settings. Journal of Learning
Disabilities, 55(2), 161-176. https://doi.org/10.1177/00222194221119158

Republic of Indonesia. (2003). Undang-Undang Nomor 20 Tahun 2003 tentang
Sistem Pendidikan Nasional. Jakarta: Government of Indonesia.

Republic of Indonesia. (2016). Undang-Undang Nomor 8 Tahun 2016 tentang
Penyandang Disabilitas. Jakarta: Government of Indonesia.

Ridzky, D., Effendy, V., & Junaedi, D. (2019). User interface modelling for SIBI
learning applications using the user- centered design method. Journal of
Physics: Conference Series, 1192 (1). IOP Publishing.

Salsabila, A. (2022). Pola komunikasi guru terhadap siswa tunarungu. ARKANA:
Jurnal Komunikasi Dan Media, 1(01), 12-21.

Sari, & Munandar. (2023). Instructional differentiation strategies in regular
inclusive schools: a research on pedagogical adaptations. Journal of Inclusive
Education, 27(1), 45-62. https://doi.org/10.1080/13603116.2023.1780590

Sari, & Ningsih. (2022). Personalized learning and individualized instruction:
Approaches to fostering inclusion in diverse classrooms. Journal of Education
and Pedagogy, 19(3), 254-267. https://doi.org/10.1016/j.jedped.2022.06.008

Sari, (2021). Adapting to individual learning styles and needs in inclusive
classrooms. [Unpublished manuscript].

Sharma, U., & Sokal, L. (2015). Can teachers’ self-efficacy, concerns, and attitudes
toward Inclusion Scores Predict Their Actual Inclusive Classroom Practices?
Australasian Journal of  Special Education, 1(1), 1-18.
DOI: https://10.1017/jse.2015.14

226


http://digilib.uinsa.ac.id/43220/
https://doi.org/10.32550/teknodik.v12i2.473
https://doi.org/10.1080/13603116.2024.2034679
https://doi.org/10.1177/00222194221119158
https://doi.org/10.1080/13603116.2023.1780590
https://doi.org/10.1016/j.jedped.2022.06.008
https://doi.org/10.1017/jse.2015.14

INTERACTION: Jurnal Pendidikan Bahasa Vol. 13, No.1; Maret 2026
P-ISSN: 2406-9558; E-ISSN: 2406-9566

Soodak, L. C., & McCarthy, M. R. (2021). Classroom management in inclusive
classrooms. Theory Into Practice, 60(1), 15-23.
https://doi.org/10.1080/00405841.2020.1820707

Suharsih. (2022). Pembelajaran bahasa Inggris untuk siswa berkebutuhan khusus:
Pendekatan, tantangan, dan harapan yang dilakukan di SD Islam Dilaraf,
Tanggerang dan sekolah khusus negeri 1 kota Serang. [Unpublished
manuscript].

Sweller, J., Ayres, P., & Kalyuga, S. (2021). Cognitive load theory (2nd ed.).
Springer. https://doi.org/10.1007/978-1-4419-8126-4

Sugiyono. (2018). Metode penelitian pendidikan: pendekatan kuantitatif, kualitatif,
dan R&D Bandung: Alfabeta.

Takahashi, N., Isaka, Y., Yamamoto, T., & Nakamura, T. (2017). Vocabulary and
grammar differences between deaf and hearing students. The Journal of Deaf
Studies and Deaf Education, 22(1), 88-104.

UNESCO. (2020). Education 2030: Framework for Action. Paris: UNESCO.

UNESCO. (2023). Success factors in inclusive education: Teacher competence and
its impact on student outcomes. International Journal of Educational
Research, 112, 101706. https://doi.org/10.1016/].ijer.2023.101706

UNICEF. (2021). Inclusion as a rights-based approach to education. Geneva:
UNICEF.

Wasito, et al. (2010). Definition of deafness and hearing impairment: A review of
current concepts in the field of audiology. Indonesian Journal of Audiology
and Speech Science, 5(1), 13-23.

Yin, R. K. (2018). Case Study Research and Applications: Design and Methods (6th
ed.). Sage Publications.

227


https://doi.org/10.1080/00405841.2020.1820707
https://doi.org/10.1007/978-1-4419-8126-4
https://doi.org/10.1016/j.ijer.2023.101706

