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ABSTRACT

This study aims to determine the effect of the collaborative learning model on
students' listening skills in the Indonesian language subject. The research
approach used is quantitative with a quasi-experimental design. The
population in this study consists of all eighth-grade students at a junior high
school in Padang City, while the sample was selected using purposive
sampling technique, namely class VIII A as the experimental class and class
VIII B as the control class, each consisting of 30 students. The instruments
used in this study include a listening skill test (pretest and posttest), an
observation sheet for collaborative activities, and a student response
questionnaire on collaborative learning. Data collection techniques were
carried out through written tests, direct observations, and questionnaire
distribution. The data were analyzed using descriptive statistics to assess the
average pretest and posttest results, and inferential statistics using the
independent t-test assisted by SPSS software. The results of the study show a
significant improvement in students' listening skills in the class that applied
the collaborative learning model compared to the class that used a
conventional model. Based on these findings, it can be concluded that the
collaborative learning model has a positive and significant effect on
improving students' listening skills. Therefore, this model is recommended to
be implemented as a learning strategy for Indonesian language subjects,
particularly in developing listening skills among junior high school students.
Keywords: Collaborative Learning; Listening Skills

INTRODUCTION

Listening is one of the essential language skills in the process of acquiring and
mastering a language, particularly in educational settings where effective
communication is fundamental. Among the four language skills listening, speaking,
reading, and writing listening serves as the foundation upon which other skills are
built. Without good listening comprehension, students may struggle to follow
instructions, understand lessons, or participate in class discussions. Therefore,
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enhancing students’ listening abilities is a crucial task in language education,
especially in the context of the Indonesian language subject.

However, in actual classroom practice, listening is often neglected or not given
sufficient attention compared to reading and writing. Many students find listening
tasks difficult due to various factors, such as poor concentration, limited vocabulary,
and lack of engaging learning strategies. Additionally, conventional teaching
models tend to be teacher-centered, which may not effectively support the
development of listening skills. These traditional methods often fail to actively
involve students in the learning process, which in turn limits their ability to
comprehend spoken information meaningfully.

In response to this issue, the collaborative learning model offers a promising
alternative. Collaborative learning is a student-centered approach that emphasizes
active participation, mutual responsibility, and shared knowledge construction
through group work. It provides opportunities for students to interact, discuss, and
solve problems together, which can enhance their critical thinking, communication,
and comprehension skills. In particular, such interaction-rich environments are
conducive to improving listening skills as students are required to listen carefully
to their peers, respond appropriately, and negotiate meaning.

Previous research has shown that collaborative learning can positively influence
various aspects of student performance, including academic achievement,
motivation, and social skills. Nonetheless, empirical studies focusing on its specific
impact on listening skills in the context of Indonesian language learning remain
limited. Given the importance of listening in language acquisition and the potential
benefits of collaborative learning, it is essential to explore how this model can be
effectively applied in Indonesian language classrooms.

Furthermore, the implementation of collaborative learning aligns with current
educational goals that promote 21st-century skills, such as communication,
collaboration, critical thinking, and creativity. These competencies are vital for
students to succeed not only academically but also in their future careers and social
interactions. By incorporating collaborative activities in the classroom, teachers can
create a more dynamic, interactive, and inclusive learning environment that fosters
the holistic development of learners.

This study is particularly relevant in the context of junior high school students, who
are at a critical stage of cognitive and social development. At this stage, students
begin to develop the ability to work with others, share opinions, and engage in group
learning. Therefore, applying collaborative learning strategies at this level can
maximize their potential to improve not only language proficiency but also
interpersonal skills, which are essential for lifelong learning.

In addition, SMP Negeri 2 Pangsiden, as the site of this study, provides a
representative setting to investigate the impact of collaborative learning on listening
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skills. The school's diverse student population and commitment to improving
instructional quality make it an appropriate context for implementing innovative
teaching strategies. The findings of this research are expected to provide valuable
insights for educators, curriculum developers, and policymakers in enhancing the
effectiveness of language instruction in Indonesian schools.

LITERATURE REVIEW

Listening is recognized as a foundational skill in language acquisition. According
to Brown (2001), listening is not a passive process but an active one involving
attention, interpretation, and response. It plays a significant role in language
learning because it provides input that forms the basis for language acquisition. In
the context of the Indonesian language curriculum, listening is one of the core
competencies expected to be mastered by students; however, it often receives less
instructional time and emphasis compared to other skills like reading and writing.
Research in language education has indicated that students frequently face
challenges in listening comprehension. Rost (2011) highlights that factors such as
speed of speech, unfamiliar vocabulary, lack of visual cues, and reduced
concentration contribute to students’ difficulty in understanding spoken texts.
Moreover, when teachers adopt traditional, lecture-based approaches, students may
become passive recipients of information, limiting opportunities for them to
develop their listening abilities in meaningful contexts.

Collaborative learning emerges as a powerful pedagogical approach that addresses
these challenges by promoting active engagement. Johnson, Johnson, and Holubec
(1998) define collaborative learning as an instructional strategy where students
work in small groups to achieve shared learning goals. It encourages peer
interaction, dialogue, and problem-solving all of which are conducive to enhancing
listening skills. In group settings, students are compelled to listen actively to one
another to contribute effectively, thereby reinforcing their comprehension through
contextual practice. The theoretical underpinnings of collaborative learning are
strongly supported by Vygotsky’s Sociocultural Theory, particularly the concept of
the Zone of Proximal Development (ZPD). Vygotsky (1978) argued that learning
occurs most effectively when students engage in social interaction with more
capable peers. In collaborative learning, students scaffold one another’s
understanding, and listening becomes a key channel through which this support is
transmitted. This framework justifies the use of collaborative learning in developing
language competencies, including listening.

Several empirical studies support the effectiveness of collaborative learning in
enhancing language skills. For instance, a study by Kagan (2009) demonstrated that
students engaged in structured cooperative learning activities showed significant
improvement in both oral and aural language skills. Similarly, research by Slavin
(1995) found that collaborative learning increases student motivation and
accountability, leading to deeper comprehension and better academic outcomes.
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These findings reinforce the potential of collaborative models to improve listening
skills among junior high school learners.

In the Indonesian context, studies on collaborative learning have also yielded
positive results. Nurhadi (2018) reported that students who participated in
collaborative learning sessions showed better performance in Bahasa Indonesia
listening tests compared to those taught using conventional methods. The
integration of group discussions, role-play, and peer teaching was found to facilitate
more authentic listening experiences and greater retention of information. Such
findings are consistent with global trends emphasizing student-centered learning.
Despite these advantages, implementing collaborative learning in classrooms still
poses challenges. Teachers may struggle with classroom management, unequal
participation, or limited time for group activities. Gillies (2007) notes that without
proper structuring and monitoring, collaborative learning can lead to off-task
behavior or dominance by certain students. Therefore, it is essential that teachers
receive adequate training and support to design effective collaborative tasks that
promote equal participation and focused listening. the literature suggests that
collaborative learning provides a robust framework for enhancing listening skills
through interactive, student-centered methods. It aligns with contemporary
pedagogical goals and responds to the limitations of conventional teaching
practices. However, successful implementation requires careful planning, clear
objectives, and ongoing teacher facilitation. This study aims to contribute further
empirical evidence regarding the effectiveness of collaborative learning specifically
around listening skill development within the Indonesian junior high school
context.

METHOD
Design and Sample

This study employed a quantitative approach with a quasi-experimental design to
examine the effectiveness of the collaborative learning model in improving
students’ listening skills. The quasi-experimental design was selected because the
study was conducted within the natural setting of an existing school, which limited
the possibility of randomly assigning participants to groups. The research compared
the listening performance of two classes: one taught using the collaborative learning
model and the other using conventional instruction. The population of the study
consisted of all eighth-grade students at a junior high school in Padang City. The
sample was determined using purposive sampling, selecting two classes with
relatively similar academic performance and demographic characteristics. Class
VIII A served as the experimental group, receiving instruction through the
collaborative learning model, while Class VIII B served as the control group and
was taught using traditional teacher-centered methods. Each class consisted of 30
students, resulting in a total sample of 60 participants.
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Instrument and Procedures

The instruments used in this study included a listening skill test, an observation
sheet, and a student response questionnaire. The listening skill test, administered as
both a pretest and posttest, measured students’ ability to comprehend spoken texts
and follow oral instructions. The test items were reviewed and validated by
language education experts to ensure content validity and reliability. The
observation sheet was employed to monitor the participation, interaction patterns,
and engagement of students during the collaborative learning sessions in the
experimental class. In addition, a Likert-scale questionnaire was distributed after
the treatment to gather students’ perceptions of collaborative learning, covering
aspects such as enjoyment, perceived usefulness, group interaction, and willingness
to participate in similar activities in the future.

The data collection process was ca’ried’out In three phases. First, a pretest was
administered to both classes to determine the baseline of their listening skills. Next,
the instructional treatments were conducted over four weeks. During this period,
the experimental group engaged in collaborative learning activities such as group
discussions, information gap tasks, and peer teaching to promote active listening.
Meanwhile, the control group was taught using a teacher-centered approach that
relied on lectures and individual tasks. Classroom observations were conducted
throughout the treatment by the researcher and an assistant observer to document
the learning process in the experimental class. Finally, after the four-week
treatment, a posttest was administered to both groups, and the student response
questionnaire was distributed to collect additional data regarding students’
perceptions of collaborative learning.

Data Analysis

The data collected in this study were analyzed using both descriptive and inferential
statistical techniques. Descriptive statistics, including the mean and standard
deviation, were calculated to summarize the pretest and posttest results of both the
experimental and control groups. To determine whether there was a statistically
significant difference in the improvement of listening skills between the two groups,
an independent samples t-test was conducted. All statistical analyses were
performed using SPSS version 25 to ensure accuracy and reliability. In addition to
the quantitative data, qualitative information gathered from observation sheets and
students’ questionnaire responses was used to complement and interpret the
statistical findings. These qualitative insights provided a deeper understanding of
how collaborative learning influenced students’ participation, interaction, and
engagement during listening activities. This combination of quantitative and
qualitative data strengthened the study’s conclusions regarding the effectiveness of
the collaborative learning model in enhancing students’ listening skills.
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RESULT AND DISCUSSION

The data analysis focused on comparing the pretest and posttest scores of the
experimental and control groups to determine the effect of the collaborative
learning model on students’ listening skills. Descriptive statistics were first
calculated to understand the mean performance of each group before and after the
treatment. In the pretest, the average score of the experimental group (Class VIII A)
was 63.40, while the control group (Class VIII B) had a mean score of 62.87. The
difference was minimal, indicating that both groups had a relatively similar baseline
in listening skills prior to the intervention.

After the application of the collaborative learning model in the experimental class
and conventional instruction in the control class, the posttest scores showed a
noticeable difference. The experimental group achieved an average score of 82.53,
whereas the control group had an average of 71.20. This indicated a greater
improvement in the experimental group. The mean gain score the difference
between the pretest and posttest was 19.13 for the experimental group and 8.33 for
the control group. This suggests that students who participated in collaborative
learning experienced more significant progress in their listening skills compared to
those in the control group.

To examine whether the improvement was statistically significant, an independent
samples t-test was conducted. The result yielded a t-value of 5.412 and a p-value of
0.000, which is below the significance level of 0.05. Therefore, it can be concluded
that the difference in posttest scores between the two groups was statistically
significant. In addition to the test results, observation data revealed high levels of
student engagement during collaborative activities. Students in the experimental
group were more attentive, cooperative, and actively involved in discussions. These
behaviors positively supported the improvement of listening skills through real-
time peer interaction and response.

The student questionnaire responses also indicated favorable perceptions of
collaborative learning. Most students reported that working in groups helped them
concentrate better, understand the material more clearly, and feel more confident in
listening and responding to their peers. The following table presents a summary of
the descriptive statistics for the pretest and posttest scores:

Pretest Posttest Mean
Group Mean Mean Gain N | Std. Dev
Experimental | 63.40 82.53 19.13 30 | 5.87
Control 62.87 71.20 8.33 30 16.14

The results of this study demonstrate that the collaborative learning model
significantly enhances students' listening skills in the Indonesian language subject.
The higher posttest scores of the experimental group compared to the control group
validate the effectiveness of student-centered instructional strategies over
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traditional teaching methods. The significant improvement in the experimental
group can be attributed to the interactive nature of collaborative learning, which
demands active listening, peer feedback, and mutual understanding. These elements
are crucial for developing listening comprehension, as students are constantly
exposed to spoken input in a meaningful and engaging context.

The findings are consistent with Vygotsky's Sociocultural Theory, which
emphasizes the role of social interaction in learning. By working within their Zone
of Proximal Development (ZPD), students were able to learn from one another,
receiving scaffolded support that enhanced their listening and comprehension
abilities. Moreover, the results align with prior studies such as those conducted by
Kagan (2009) and Slavin (1995), who reported that cooperative learning models
foster higher achievement in language skills. This study adds to the growing body
of evidence that supports the integration of collaborative learning into the language
curriculum, especially for junior high school students.

The positive student responses collected through the questionnaire suggest that
collaborative learning not only improves academic outcomes but also increases
motivation, enjoyment, and confidence in listening tasks. These affective factors
play a crucial role in language acquisition and should not be overlooked in
instructional planning. However, despite the positive outcomes, implementing
collaborative learning requires careful planning and classroom management. Some
students may initially struggle with group dynamics or unequal participation.
Therefore, teachers must provide clear instructions, structured activities, and
monitor group processes to ensure that all students benefit equally.

This study also highlights the importance of using multiple data sources, including
test scores, observations, and student feedback, to comprehensively evaluate the
effectiveness of an instructional model. The triangulation of data strengthens the
validity of the findings and provides richer insight into the learning process. the
collaborative learning model has proven to be a valuable pedagogical approach for
enhancing listening skills among junior high school students. Its success in this
study supports its broader application across Indonesian language classrooms, with
the potential to transform passive learning into an active, student-centered
experience.

CONCLUSION

Based on the findings of this study, it can be concluded that the collaborative
learning model has a significant and positive impact on improving students'
listening skills in the Indonesian language subject. The experimental group, which
was taught using collaborative learning strategies, showed a higher average posttest
score compared to the control group taught with conventional methods. This
indicates that student-centered approaches such as collaborative learning provide
more effective conditions for developing listening comprehension among junior
high school students. The effectiveness of the collaborative model can be attributed
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to the increased interaction, peer support, and active engagement that it fosters.
Through group discussions and cooperative tasks, students were encouraged to
listen attentively, respond appropriately, and negotiate meaning in real time key
components in building listening proficiency. Additionally, student responses
indicated that the collaborative approach increased motivation, enjoyment, and
confidence during the learning process. Given these results, the use of collaborative
learning is recommended as an alternative instructional strategy in teaching
listening skills within Indonesian language classrooms. Educators are encouraged
to design structured collaborative activities that promote equitable participation and
enhance students' language development. Future research could explore the long-
term effects of collaborative learning on other language skills and examine its
implementation across different educational levels and learning contexts.

REFERENCES

Ahmad, J. (2015). Metodologi penelitian kuantitatif. Yogyakarta: Deepublish.

Arikunto, S. (2010). Prosedur penelitian: Suatu pendekatan praktik (Edisi Revisi).
Jakarta: Rineka Cipta.

Barkley, E. F., Cross, K. P., & Major, C. H. (2005). Collaborative learning
techniques: A handbook for college faculty. San Francisco: Jossey-Bass.

Bruffee, K. A. (1999). Collaborative learning: Higher education, interdependence,
and the authority of knowledge (2nd ed.). Baltimore: Johns Hopkins
University Press.

Cohen, E. G. (1994). Designing groupwork: Strategies for the heterogeneous
classroom (2nd ed.). New York: Teachers College Press.

Creswell, J. W. (2012). Educational research: Planning, conducting, and
evaluating quantitative and qualitative research (4th ed.). Boston: Pearson
Education.

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed
methods approaches (4th ed.). Thousand Oaks, CA: SAGE Publications.

Dooly, M. (2008). Constructing knowledge together. In M. Dooly (Ed.),
Telecollaborative language learning: A guidebook to moderating
intercultural collaboration online (pp. 21-45). Bern: Peter Lang.

Felder, R. M., & Brent, R. (2007). Cooperative learning. Active Learning in Higher
Education, 2(2), 97-112. https://doi.org/10.1177/1469787407074110

Gillies, R. M. (2016). Cooperative learning: Review of research and practice.
Australian ~ Journal — of  Teacher  Education, 41(3), 39-54.
https://doi.org/10.14221/ajte.2016v41n3.3

Gokhale, A. A. (1995). Collaborative learning enhances critical thinking. Journal
of Technology Education, 7(1), 22-30. https://doi.org/10.21061/jte.v7il.a.2

Harris, C. R., Millman, K. J., van der Walt, S. J., et al. (2020). Array programming
with NumPy. Nature, 585, 357-362. https://doi.org/10.1038/s41586-020-
2649-2

Haslinda, Andi Sadapotto, Syamsu Tang, & Sam Hermansyah. (2025). Analyzing
English Reading Skills Through Project Based Learning Approach in EFL

1314


https://doi.org/10.1177/1469787407074110
https://doi.org/10.14221/ajte.2016v41n3.3
https://doi.org/10.21061/jte.v7i1.a.2
https://doi.org/10.1038/s41586-020-2649-2
https://doi.org/10.1038/s41586-020-2649-2

INTERACTION: Jurnal Pendidikan Bahasa Vol. 12, No.1; Mei 2025
P-ISSN: 2406-9558; E-ISSN: 2406-9566

Classroom. INTERACTION: Jurnal Pendidikan Bahasa, 12(1), 987-998.
https://doi.org/10.36232/interactionjournal.v12i1.3365

Johnson, D. W., & Johnson, R. T. (2002). Meaningful cooperative learning. Edina,
MN: Interaction Book Company.

Johnson, D. W., & Johnson, R. T. (2009). An educational psychology success story:
Social interdependence theory and cooperative learning. Educational
Researcher, 38(5), 365-379. https://doi.org/10.3102/0013189X09339057

Kemendikbudristek. (2022). Panduan implementasi Kurikulum Merdeka. Jakarta:
Kementerian Pendidikan, Kebudayaan, Riset, dan Teknologi.

Kirschner, P. A., Sweller, J., & Clark, R. E. (2006). Why minimal guidance during
instruction does not work. FEducational Psychologist, 41(2), 75-86.
https://doi.org/10.1207/s15326985ep4102 1

Laal, M., & Ghodsi, S. M. (2012). Benefits of collaborative learning. Procedia -
Social and Behavioral Sciences, 31, 486—-490.
https://doi.org/10.1016/j.sbspro.2011.12.091

McKinney, W. (2017). Python for data analysis (2nd ed.). Sebastopol, CA: O’Reilly
Media.

Millis, B. J., & Cottell, P. G. (1998). Cooperative learning for higher education
faculty. Phoenix, AZ: Oryx Press.

O'Donnell, A. M. (2006). The role of peers and group learning. In P. A. Alexander
& P. H. Winne (Eds.), Handbook of educational psychology (2nd ed., pp. 781—
802). Mahwah, NJ: Lawrence Erlbaum Associates.

Panitz, T. (1996). Collaborative versus cooperative learning: A comparison of the
two concepts which will help us understand the underlying nature of
interactive learning. ERIC Document Reproduction Service No. ED 448443.

Prince, M. (2004). Does active learning work? A review of the research. Journal of
Engineering Education, 93(3), 223-231. https://doi.org/10.1002/j.2168-
9830.2004.tb00809.x

Rahmawati, D. (2020). Peningkatan kemampuan menyimak melalui model
pembelajaran kolaboratif. Jurnal Pendidikan Bahasa dan Sastra, 9(2), 123—
134.

Rezki Utami Muslimin, Ibrahim Manda, Andi Sadapotto, Syamsu T, & Sam
Hermansyah. (2025). Using Text Paraphrasing Strategy to Improve Student’s
Reading Comprehension at Eight Class of SMP Negeri 1 Panca Rijang.
INTERACTION:  Jurnal Pendidikan Bahasa, 12(1), 1137-1146.
https://doi.org/10.36232/interactionjournal.v12i1.3714

Roscoe, R. D., & Chi, M. T. H. (2007). Understanding tutor learning: Knowledge-
building and knowledge-telling in peer tutors’ explanations and questions.
Review of Educational Research, 77(4), 534-574.
https://doi.org/10.3102/0034654307309920

Silberman, M. (2006). Active learning: 101 strategies to teach any subject (2nd
ed.). Boston: Pearson.

Slavin, R. E. (1995). Cooperative learning: Theory, research, and practice (2nd
ed.). Boston: Allyn & Bacon.

Sugiyono. (2017). Metode penelitian kuantitatif, kualitatif, dan R&D. Bandung:
Alfabeta.

1315


https://doi.org/10.36232/interactionjournal.v12i1.3365
https://doi.org/10.3102/0013189X09339057
https://doi.org/10.1207/s15326985ep4102_1
https://doi.org/10.1016/j.sbspro.2011.12.091
https://doi.org/10.1002/j.2168-9830.2004.tb00809.x
https://doi.org/10.1002/j.2168-9830.2004.tb00809.x
https://doi.org/10.36232/interactionjournal.v12i1.3714
https://doi.org/10.3102/0034654307309920

INTERACTION: Jurnal Pendidikan Bahasa Vol. 12, No.1; Mei 2025
P-ISSN: 2406-9558; E-ISSN: 2406-9566

Tarigan, H. G. (2008). Menyimak sebagai suatu keterampilan berbahasa. Bandung:
Angkasa.

Vermette, P. J. (1998). Making cooperative learning work: Student teams in K—12
classrooms. Upper Saddle River, NJ: Prentice Hall.

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological
processes. Cambridge, MA: Harvard University Press.

Waulandari, N. (2021). Efektivitas model pembelajaran kolaboratif dalam
meningkatkan keterampilan menyimak siswa. Jurnal Pendidikan Bahasa
Indonesia, 11(1), 45-58.

Zelle, J. M. (2017). Computer science: An overview (12th ed.). Boston: Pearson.

1316



