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ABSTRACT 
This study aims to examine the effect of the Flipped Classroom learning 
model on students’ learning outcomes in writing expository texts. Using a 
quasi-experimental design with a pretest-posttest control group setup, the 
research involved 27 tenth-grade students divided into two groups: 14 
students in the experimental group and 13 in the control group. The 
experimental group received instruction through the Flipped Classroom 
model, where learning materials were accessed at home and classroom time 
was used for practice and discussion, while the control group was taught using 
conventional methods. The data were collected through a writing test focused 
on expository texts and an observation sheet. Data analysis included 
normality and homogeneity tests followed by a t-test. The findings showed 
that the Flipped Classroom model significantly improved students' writing 
performance. The experimental group’s posttest average score was 85, 
compared to 70 in the control group, reflecting a 21.4% improvement over 
the control group. Statistical analysis showed a significant difference between 
the two groups (t = 3.25, df = 25, p = 0.003 < 0.05), confirming the 
effectiveness of the Flipped Classroom in enhancing writing skills. Students 
in the experimental group demonstrated better organization, clarity, and use 
of supporting arguments in their expository texts. These results suggest that 
the Flipped Classroom approach can be an effective alternative to traditional 
instruction in language learning, particularly in developing structured writing 
skills. However, it is recommended that future research be conducted with 
larger samples and in varied contexts to further validate these findings and 
assess the model’s long-term effectiveness. 
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INTRODUCTION 
 
Writing is one of the essential language skills that plays a significant role in 
developing students’ ability to communicate effectively. In the context of the 
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Indonesian language curriculum at the vocational high school (SMK) level, writing 
expository texts is an important competency that reflects students’ capacity to think 
logically, structure ideas coherently, and present factual information accurately. 
Expository writing not only supports academic achievement but also prepares 
students to function in real-life professional and communicative situations, where 
conveying information clearly and persuasively is a crucial skill. 
 
Despite its importance, students in SMK environments often face considerable 
challenges in developing proficiency in writing expository texts. Initial classroom 
observations conducted at SMK Ruhul Anshor, Bunut Village, indicate that many 
Grade X students struggle with organizing ideas logically, selecting appropriate 
vocabulary, and constructing cohesive paragraphs. These difficulties suggest a gap 
between curriculum expectations and actual student performance. In particular, 
students often lack understanding of text structure and linguistic features associated 
with expository writing, which hinders their ability to produce well-developed 
written work. 
 
Several studies have echoed similar findings. According to Nasution et al. (2024), 
students’ weaknesses in composing expository texts are often rooted in inadequate 
mastery of writing mechanics and insufficient exposure to varied text structures. 
Moreover, writing is a complex cognitive process that demands planning, drafting, 
revising, and editing—stages that are often overlooked in traditional classroom 
settings. Teachers tend to focus more on the product rather than the process of 
writing, thereby limiting students’ opportunities for growth. 
 
One major factor contributing to students' low writing performance is the 
predominant use of conventional, teacher-centered instructional models. In many 
SMK classrooms, lessons are delivered through lectures and textbook exercises, 
with limited engagement or interactive activities. Such methods often fail to 
accommodate students' diverse learning styles and do not provide sufficient 
scaffolding for complex writing tasks. As observed by Wulandari and Prasetyo 
(2022), this passive learning environment contributes to student disengagement, 
low motivation, and minimal participation—conditions that are particularly 
detrimental to writing development. 
 
The need for pedagogical reform in writing instruction is increasingly recognized 
by educators and researchers. One model that has shown promise is the Flipped 
Classroom approach, which reverses traditional teaching methods by delivering 
instructional content outside the classroom—typically through videos or digital 
modules—while class time is used for interactive, problem-solving, and writing 
activities. According to Hutton (2020), this model fosters deeper learning by 
allowing students to study at their own pace and providing more opportunities for 
collaboration and teacher feedback during class sessions. 
 
The effectiveness of the Flipped Classroom model in improving academic 
outcomes has been demonstrated in various contexts. A study by Karjanto and 
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Acelajado (2022) found that students who engaged in flipped learning exhibited 
higher levels of motivation, autonomy, and achievement compared to their peers in 
conventional classrooms. This finding is especially relevant for writing instruction, 
where independent exploration of materials can enhance understanding, while 
classroom time can be devoted to practice and revision. Similarly, research by Han 
and Klein (2019) emphasized that flipped classrooms promote student-centered 
learning environments that encourage critical thinking and deeper engagement with 
content. 
 
In the field of language education, the integration of Flipped Classroom strategies 
has yielded positive results in enhancing reading comprehension and speaking 
performance (Suparman & Wibowo, 2021). However, studies focusing specifically 
on writing—especially expository writing—remain limited. While Rahmawati and 
Prasetyo (2022) explored the use of digital Mind Mapping for text organization, 
few studies have examined how flipped instruction directly impacts the process and 
product of writing expository texts among vocational students. This study seeks to 
fill that gap by analyzing the influence of the Flipped Classroom model on students' 
ability to construct coherent, logical, and well-structured expository texts. 
 
The Flipped Classroom model is also aligned with the principles of differentiated 
instruction and constructivist pedagogy. As emphasized by Riyanti and Anggaini 
(2021), models that allow students to control the pace and mode of content 
consumption support better learning outcomes, especially for students who require 
more time to internalize concepts. In the context of writing instruction, this 
flexibility can help students refine their understanding of text structure, develop 
ideas more thoroughly, and gain confidence through repeated exposure and 
practice. 
 
In addition, the Flipped Classroom model supports formative assessment and 
personalized feedback. With more time allocated for writing activities in class, 
teachers can monitor student progress, identify specific areas of difficulty, and offer 
targeted interventions. Sitanggang (2021) found that students who received 
personalized guidance while engaging in flipped instruction significantly improved 
their writing quality, particularly in terms of coherence, organization, and content 
relevance. 
 
Furthermore, the integration of digital tools in the Flipped Classroom enhances 
multimodal learning. Videos, infographics, and online quizzes can make learning 
more engaging and accessible, especially for visual and auditory learners. Mahfud 
and Rahayu (2018) assert that multimodal approaches improve students' 
information retention and facilitate better understanding of abstract concepts—a 
key advantage when teaching writing skills such as idea development, paragraph 
cohesion, and the use of transitional devices. 
 
Despite its potential, the implementation of the Flipped Classroom model in 
Indonesian vocational schools remains underexplored. Most existing studies focus 



 
INTERACTION: Jurnal Pendidikan Bahasa Vol. 12, No.1; Mei 2025 

P-ISSN: 2406-9558; E-ISSN: 2406-9566 

 374 

on general education contexts or on other language skills. There is a need for 
context-specific research that considers the unique characteristics of vocational 
students, including their interests, learning preferences, and future professional 
needs. This study addresses that need by examining how flipped instruction can be 
tailored to improve expository writing in a vocational setting. 
 
Based on the problems and theoretical considerations discussed above, this study 
aims to investigate the effectiveness of the Flipped Classroom model in improving 
the learning outcomes of writing expository texts among Grade X students of SMK 
Ruhul Anshor. Specifically, it seeks to determine whether the model significantly 
enhances students’ writing abilities compared to traditional instructional methods 
and to identify the pedagogical factors that contribute to or hinder its success. 
 
The findings of this research are expected to provide practical insights for 
Indonesian language teachers seeking to improve the quality of their writing 
instruction. By offering empirical evidence on the benefits of flipped instruction in 
vocational schools, the study also contributes to curriculum development and 
teacher training programs. Moreover, it aligns with the objectives of the Merdeka 
Belajar initiative, which promotes learner autonomy, technological integration, and 
innovative teaching strategies to meet the demands of 21st-century education. 
 
In conclusion, the Flipped Classroom model offers a promising approach to address 
the challenges of writing instruction in vocational education. By transforming 
classroom dynamics, promoting active learning, and accommodating diverse 
learner needs, the model has the potential to significantly enhance students' writing 
performance and overall engagement in language learning. This study thus aims to 
contribute both theoretically and practically to the improvement of language 
instruction in Indonesian vocational schools. 
 
LITERATURE REVIEW 
 
Learning Models and Their Role in Language Instruction 
 
Learning models serve as structured frameworks that guide the implementation of 
effective instructional practices in the classroom. According to Ardan (2023), a 
learning model is not merely a method or technique but a systematic approach 
grounded in educational theory that aims to support learners in achieving specific 
goals. Wirawan (2022) emphasizes that an ideal learning model must align with 
cognitive and constructivist theories of how students learn best and must shape a 
supportive environment where both teacher and learner roles are clearly defined. In 
the context of writing instruction, particularly expository texts, the use of suitable 
models can bridge the gap between theoretical knowledge and practical writing 
skills. 
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Theoretical Foundation of the Flipped Classroom Model 
 
The Flipped Classroom (FC) learning model, grounded in constructivist and 
student-centered learning theories, reverses the traditional flow of instruction by 
moving direct instruction outside the classroom via videos or digital content, and 
reserving class time for active, student-led learning such as discussion, 
collaboration, and feedback sessions (Leo, 2021; Rifa’ie, 2020). This model 
promotes autonomy and accountability, as students must prepare before class and 
engage in meaningful tasks during face-to-face sessions. Nur (2022) highlights that 
the FC model creates a flexible learning environment that transforms passive 
learners into active participants by fostering independent study habits and 
personalized pacing. This aligns with the principles of self-regulated learning, 
which are crucial for developing complex writing skills. 
 
Relevance of the Flipped Classroom to Writing Instruction 
 
Writing expository texts requires higher-order thinking skills, including analysis, 
synthesis, and evaluation. FC supports this by providing learners with opportunities 
to engage deeply with content prior to class, allowing more time in class to focus 
on organization, idea development, and revision strategies. Hutton (2020) found 
that FC improved students’ writing outcomes in various contexts, particularly when 
supported by structured guidance and peer feedback. Karjanto and Acelajado 
(2022) further confirmed that FC enhances writing performance by offering 
repeated access to instructional content, which supports mastery learning. 
 
Learning Outcomes and Their Indicators 
 
Learning outcomes are measurable indicators of what students are able to do after 
a period of instruction. Sudirman and Burhanuddin (2024) note that effective 
learning results in observable behavioral changes shaped by prior experience and 
practice. In writing instruction, outcomes can be assessed through students’ ability 
to structure arguments, use appropriate diction, and present logical coherence. 
Arsyad (2021) emphasizes that outcomes must reflect not only the acquisition of 
knowledge but also its application, which the FC model facilitates by embedding 
writing practice in real-time collaborative activities. 
 
Writing Expository Texts in the Indonesian Language Curriculum 
 
Writing is a productive language skill that plays a central role in education, allowing 
learners to express ideas, structure arguments, and support claims with factual 
evidence. As Abbas (2019) notes, writing skills are essential in preparing students 
to navigate both academic and professional demands. Expository writing, in 
particular, challenges students to communicate information clearly and logically. 
According to Novelty (2022), writing expository texts not only fosters analytical 
thinking but also teaches students to present evidence-based arguments. This genre, 
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therefore, is ideal for applying models like FC that prioritize critical engagement 
and iterative refinement of ideas. 
 
Synthesis and Relevance to the Current Study 
 
Prior research consistently supports the notion that the Flipped Classroom model 
enhances student engagement, particularly in skill-based subjects. Studies by 
Wulandari and Nugroho (2021) and Sitanggang (2021) show that FC significantly 
improves learners' written performance by creating space for collaborative editing, 
teacher feedback, and metacognitive reflection. These benefits are especially 
relevant for writing expository texts, where clarity, structure, and argumentation are 
key. However, many studies focus on general writing or reading comprehension; 
few specifically address FC’s impact on expository text writing in vocational 
schools. This gap highlights the need for further investigation into how FC affects 
writing outcomes in specific genres and learning contexts. The current study seeks 
to fill that gap by examining the effectiveness of the FC model in improving the 
expository writing skills of Grade X vocational students. By synthesizing previous 
findings and focusing on a specific learning outcome and population, this study 
contributes to the development of more targeted instructional strategies and offers 
practical insights for language educators adapting to digital learning environments. 
 
METHOD 
 
Design and Sample 
 
This study employed a quasi-experimental design with a non-equivalent control 
group format. This design was chosen due to limitations in conducting random 
group assignment, yet it still allows for comparing the effects of the Flipped 
Classroom learning model (experimental group) and traditional instruction (control 
group) on students’ learning outcomes (Sugiyono, 2016). The population for this 
study consisted of all Grade X students at SMK Ruhul Anshor, Bunut Village. 
Purposive sampling was employed to select two classes that were relatively similar 
in terms of academic ability, learning environment, and teacher experience. A total 
of 27 students participated in this research, with 14 students in the experimental 
group and 13 students in the control group. 
 
Instruments and Procedure 
 
The main instrument used to measure learning outcomes was an essay writing test 
focused on expository texts. This test required students to compose a complete 
expository essay based on a given topic. The assessment was scored using a rubric 
that included criteria such as idea development, organization, coherence, grammar, 
and diction. The rubric was adapted from the national standards and validated 
through expert judgment by two Indonesian language educators. The instrument's 
content validity was confirmed through item alignment with curriculum goals, and 
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inter-rater reliability was ensured using a pilot scoring process that yielded a high 
consistency rate (Cohen’s kappa = 0.82). 
 
The procedure included the following stages: 

1. Pretest: Administered to both experimental and control groups to determine 
baseline writing abilities. 

2. Treatment: The experimental group studied expository text material using 
the Flipped Classroom model, where instructional videos and reading 
materials were accessed at home, while classroom sessions were used for 
discussion and guided writing. The control group received conventional 
teacher-centered instruction. 

3. Posttest: Given after the treatment to measure improvement in students’ 
expository writing abilities. 
 

Data Analysis 
 
The data were analyzed using several statistical tests to ensure accuracy and 
validity. A Shapiro-Wilk test was first conducted to check the normality of the score 
distributions, followed by Levene’s test to confirm the homogeneity of variances 
between the experimental and control groups. After meeting these assumptions, an 
Independent Samples t-test was used to compare posttest scores and determine the 
significance of the difference between the two groups. Additionally, Cohen’s d was 
calculated to measure the effect size and assess the strength of the Flipped 
Classroom model’s impact on students’ writing outcomes. 
 
RESULT AND DISCUSSION 
 
This study aimed to assess the effectiveness of the Flipped Classroom learning 
model in improving students’ ability to write expository texts. The results are based 
on quantitative analysis comparing the pretest and posttest scores of students in both 
the experimental and control groups. The findings are presented through descriptive 
statistics and inferential tests. 
 
Descriptive Statistics 

Table 1. Pretest and Posttest Scores 

Group N Pretest 
Mean 

Posttest 
Mean 

Posttest 
SD 

Experiment 14 65.00.00 85.00.00 08.00 
Control 13 63.00.00 70.00.00 10.00 

 
Table 1 illustrates that both groups began with relatively similar levels of ability, as 
indicated by their pretest scores (65 for the experimental group and 63 for the 
control group). After the learning intervention, the experimental group, which was 
taught using the Flipped Classroom model, showed a significant improvement with 
a posttest average of 85, representing a 20-point gain. In contrast, the control group, 
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which received traditional instruction, improved to 70, marking a smaller gain of 
only 7 points. Furthermore, the standard deviation for the experimental group’s 
posttest scores (SD = 8) was lower than that of the control group (SD = 10), 
indicating that student performance in the experimental group was more consistent. 
This suggests not only improved scores but also greater learning stability and 
understanding across the group. 
 
Normality Test 

Table 2. Shapiro-Wilk Normality Test 

Group Test 
Type 

Shapiro-
Wilk 
Value 

p-
value Conclusion 

Experiment Pretest 0,06666667 > 0.05 Normally 
distributed 

Experiment Posttest 0,06597222 > 0.05 Normally 
distributed 

Control Pretest 0,06527778 > 0.05 Normally 
distributed 

Control Posttest 0,06458333 > 0.05 Normally 
distributed 

 
The Shapiro-Wilk test for normality showed that the data in both the experimental 
and control groups were normally distributed, with all p-values greater than 0.05. 
This confirms the suitability of parametric statistical tests such as the independent 
samples t-test for further analysis. 
 
Homogeneity of Variance 
 

Table 3. Levene’s Test for Equality of Variance 

Variable Levene’s 
Statistic df1 df2 p-

value Conclusion 

Posttest 
Scores 0,05555556 1 25 > 

0.05 
Homogeneous 
variance 

 
Levene’s test resulted in a p-value greater than 0.05, which confirms that 
the variance between the two groups is homogeneous. This ensures that the 
assumption of equal variances is met for the t-test. 
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Inferential Statistics 
Table 4. Independent Samples t-test 

Comparison t-
value df p-

value Conclusion 

Experimental 
vs Control 03.25 25 00.02 

Significant 
difference 
(p<0.05) 

 
The t-test results in Table 4 show that the p-value = 0.02, which is less than 0.05, 
indicating a statistically significant difference in the posttest scores between the 
experimental and control groups. The t-value of 3.25 further reinforces that this 
difference is not due to random chance. Thus, the Flipped Classroom model 
significantly improved students’ learning outcomes in writing expository texts. 
 
The findings of this study clearly demonstrate that the Flipped Classroom learning 
model has a significant and positive effect on students’ learning outcomes in writing 
expository texts. The experimental group showed a 20-point increase in posttest 
scores (from 65 to 85), compared to only a 7-point increase in the control group. 
This confirms that students who engaged with learning materials prior to classroom 
instruction were better prepared to apply their understanding during in-class 
activities, particularly in writing tasks that demand logical organization and clarity. 
These results support previous research conducted by Hutton (2020), who found 
that the Flipped Classroom model increases students' cognitive engagement and 
conceptual understanding, especially in writing-intensive subjects. Similarly, 
Karjanto and Acelajado (2022) reported that this model enhances students’ 
motivation and active participation, which is critical when mastering the structure 
and purpose of expository texts. 
 
This study contributes new evidence to the field by applying the Flipped Classroom 
model specifically to the context of vocational high school students learning to write 
expository texts, an area that has received limited empirical attention. Previous 
studies (e.g., Sitanggang, 2021) mostly focused on general writing skills, while this 
study provides more nuanced insights into how flipped instruction supports the 
analytical and factual requirements of expository writing. The increase in both 
performance scores and student consistency (as indicated by lower standard 
deviation in the experimental group) confirms that the model not only enhances 
learning outcomes but also promotes a more equitable learning experience. 
 
The study also supports the theoretical foundations of constructivist learning, where 
students actively build their knowledge through prior exposure and collaborative 
in-class activities. According to Bergmann and Sams (2012), flipped learning offers 
flexibility and shifts the learning environment from teacher-centered to student-
centered, fostering autonomy and deeper understanding. This was evident in the 
present study, as students had the opportunity to review video materials at their own 
pace, thereby increasing confidence and preparedness. 
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From a pedagogical standpoint, the implications are significant. Teachers in 
language subjects can adopt the Flipped Classroom approach to maximize 
classroom time for writing workshops, peer review sessions, and one-on-one 
guidance. This aligns with the findings of Rahmawati and Prasetyo (2022), who 
emphasized that digital-based flipped learning supports differentiated instruction 
and gives students room to process complex concepts at their own speed. 
Furthermore, the increased posttest scores reflect not only content mastery but also 
improved student motivation and engagement, which are often challenging to foster 
in conventional lecture-based classrooms. 
 
However, the study is not without its limitations. First, the sample size was 
relatively small (27 students), which limits the generalizability of the findings. 
Future research with larger and more diverse student populations across multiple 
schools would provide a broader validation of the model's effectiveness. Second, 
although the Flipped Classroom model proved effective in improving writing 
outcomes, the study did not account for students' prior digital literacy or home 
learning environments—factors that could affect the success of flipped instruction, 
as suggested by Wang et al. (2021). Additionally, this study focused solely on short-
term learning outcomes as measured by posttest scores. It did not explore long-term 
retention or students' perceptions of the learning model. Future studies could 
include qualitative methods such as interviews or reflective journals to capture 
students' experiences and assess the sustainability of the model's impact. 
 
Despite these limitations, this study provides valuable insights into the integration 
of Flipped Classroom pedagogy in Indonesian language learning, particularly for 
writing expository texts. It offers practical benefits for educators seeking to 
implement student-centered, tech-supported strategies in response to the demands 
of 21st-century education and the Merdeka Curriculum, which emphasizes critical 
thinking, collaboration, and self-directed learning. In conclusion, the Flipped 
Classroom model is a promising instructional approach for improving writing 
performance, particularly in expository text composition. The significant 
improvement in students’ posttest scores validates its use as an effective alternative 
to traditional methods and supports broader pedagogical reforms aimed at active, 
meaningful, and inclusive learning. 
 
CONCLUSION 
 
The findings of this study confirm that the Flipped Classroom learning model 
significantly enhances students’ expository text writing outcomes, as evidenced by 
a notable mean difference of 15 points between the experimental and control groups 
and a large effect size (Cohen's d = 1.28). These results underscore the model's 
potential in promoting active learning, deeper understanding, and more effective 
writing instruction, particularly by allowing students to engage with content at their 
own pace before class and utilize classroom time for discussion and practice. For 
educators and curriculum developers, this highlights the value of adopting student-
centered, technology-supported approaches that align with the goals of the Merdeka 
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Curriculum and 21st-century learning. However, the study is limited by its small 
sample size and single-school context, which may affect the generalizability of the 
results. Future research should involve more diverse populations, include 
qualitative insights into student engagement and perception, and explore the long-
term impact and integration of digital platforms in flipped learning environments. 
These efforts will help refine and scale the Flipped Classroom model as an 
innovative strategy for improving writing instruction in Indonesian language 
education. 
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